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Abstract. This article outlines the structure and results of a didactic proposal that was
part of a teaching project aimed at enhancing the lexical competence of future Russian-
Spanish translators during their training. The project was conducted using a distinctive
approach based on Nation’s principles (2001, 2005, 2013), combining action research
methodology with problem-based learning (PBL) within the framework of the “Translation
2 C (Russian-Spanish)” course on the Translation and Interpreting degree program at the
University of Granada.

The didactic proposal was divided into three phases: an initial assessment to evaluate the
students’ levels of lexical competence, preparatory tasks that included lexical documentation
and pre-translation activities, and a translation task followed by an analysis of the translated
texts and a global reflection to assess vocabulary acquisition. The learning outcomes
obtained indicate that the structure and implementation of this didactic proposal significantly
improved the students’ levels of Russian lexical competence and they achieved better
results in the translation process.
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Yuueepcumem I panaovt
Koponescmeo Ucnanus, I panaoa

AHHOTanus. B 1aHHOMN cTaThbe ONMUCHIBAETCS CTPYKTYpa U Pe3ybTaThl TUAAKTHUECKOM
MOJIEJTH, PeaTM30BaHHON B paMKaX Y4eOHOTO IPOEKTa, HAIIPaBICHHOTO HA Pa3BHUTHE
JIEKCUIECKON KOMITETCHITUH MTPY TIOATOTOBKE OYIyIINX TIEPEBOTINKOB C PYCCKOTO S3bIKA
Ha UCTIaHCKUH. J{aHHBIA IPOEKT OBLT BHITIONHEH C UCIIOIh30BAaHUEM aBTOPCKOTO MOAXO0/a,
ocHoBaHHOTO Ha moctyiarax [1. Hefitrena (Nation 2001, 2005, 2013), Ha METOTOJIOTHA
HCCIICIOBaHMSI-ICHCTBUS U MeTona perneHus npoodiiem (PBL: problem-based learning).
Amnpo0arust IpeiIoKeHHON MOZIENHN MPOXorIa B pamkax kKypca «llepesox 2 C (pycckuii-
WCITaHCKM)» OakaniaBprata mpoduiist « YCTHBIM U TUCEMEHHBIN ITEPEBOI» B YHUBEPCHUTETE
I'panansr.

Junaktuyueckas MocyieaoBaTebHOCTb ASIUTCSA Ha TP 3Tana: 1) HavyajabHas IMarHOCTHKA
JUIS OLIEHKHM YPOBHS JIEKCHUYECKOM KOMIIETEHLUH CTYAEHTOB; 2) MOATOTOBUTEIbHbBIE
3a1aHKs, BKIFOYAIOIINE JEKCUYECKYIO JOKYMEHTALMIO ¥ IPeIIepeBOAYECKUE YIIPAKHEHHUS;
3) ¢duHANBHBIC 3a1aHUs, TaKUE KaK TIEPEBOJ, aHATH3 IEPEBEACHHBIX TEKCTOB U 00IIee
Pa3MBILIIEHUE O XOJI€ BBIIIOIHEHHUS [I0CIEA0BATEIbHOCTH sl OLEHKHU OCBOSHHOU JIEKCUKH.
[MoxydeHHbIe pe3yabTaThl 00YUIEHHS MTOKA3hIBAIOT, YTO CTPYKTypa U Pean3alis JaHHOU
JUJAKTUUECKON MO 3HAYUTEIbHO YAYUIIaloT YPOBEHb JEKCUUECKON KOMIETEHIIMU
CTYJEHTOB B PYCCKOM fA3bIKE U 00€CIeUnBatoT 00Jiee BHICOKYIO POU3BOIUTEILHOCTh
B IIPOLIECCE NIEPEBO/A.

Ki1roueBbie ci10Ba: nekcuueckasi KOMIETEHINS, IPENIOABaHIE PYCCKOIO S3bIKa, IEPEBOI,
PYCCKUI SI3bIK, UICTIAHCKUH SI3BIK.

Hayunas crieunansHocTh: 5.4.4. CounanbHas CTPYKTypa, COLMAIbHble HHCTUTYTHI
U nporieccsl; 5.9.6. SI3pIku HAPOIOB 3apyOeKHBIX cTpaH (McraHckui); 5.9.8. TeopeTnueckas,
MIPUKIIAJHAS U CPAaBHUTEIBHO-COMOCTABUTEIbHAS TMHI'BUCTHKA.

Huruposanue: Kepo Xepsuibsa 3. @., [luac @eppepo A. M. PazBurue nekcuueckoil KOMIETCHIIUU
B 00y4YCHHH TIEPEBOJIY C PYyCCKOTO Ha MCTIAHCKUi. JKypH. Cub. ¢pedep. yu-ma. I ymanumaprvle HayKu,
2025, 18(4), 768-780. EDN: BUNVHE

1. Introduction

Linguistic subcompetence in general, and
the lexical component in particular, is a key el-
ement for translators to master and, as Sanchez
Ramos (2013: 139) stated, it involves «(a) rec-
ognizing and understanding the structure and
functions of the lexical systems of the languag-
es involved in the transfer process and (b) mas-
tering their use for the purpose of the compre-

hension and/or production of texts in different
contexts». The development of this subcompe-
tence in the training of future translators and
interpreters must be carried out by employing a
curriculum based on the specific needs of these
students. According to Cerezo Herrero (2020),
the defining features of the linguistic compo-
nent within the framework of translation and
interpreting are:
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e The promotion of translation compe-
tence, with transfer competence as the central
focus.

e The study of languages from a con-
trastive perspective, as the foreign language
being used is always linked to the native lan-
guage. A translator works simultaneously with
two different linguistic codes.

*  The methodology, in which the use of
different textual genres is key, prioritizes pro-
cedural knowledge over declarative knowledge.
Therefore, the communicative use of the lan-
guage is considered more important than an in-
depth understanding of the linguistic system in
question, as is the case in Philological studies.

*  The job market, which will help shape
the curricular content (Cerezo Herrero, 2020: 47).

To achieve these objectives preparatory
activities should be carried out to address is-
sues related to language and culture, such as
lexical, pragmatic and sociocultural areas, and
knowledge of these issues should be combined
with specific translation and interpreting exer-
cises focused on the differences between the
languages being used. The contexts of use and
textual genres should also be considered. How-
ever, in the case of the Russian language, most
students on the Translation and Interpreting
degree program at the University of Granada
begin their linguistic training in this language
during the first year of the program. There-
fore, the expectation that they will be able to
achieve an advanced level of linguistic and cul-
tural competence by the end of the degree -in
just four years- is an almost impossible goal.
For this reason, in the case of second languag-
es such as Russian (referred to as C languages
in the Faculty of Translation and Interpreting),
translation competences must be complement-
ed with activities that develop linguistic and
cultural knowledge.

Most of the studies published to date on
the development of lexical competence in the
Russian language are not framed within the
training of future translators and interpreters
but are instead directed towards the teaching
of second languages in general (Gabdullina,
2015; Gazizova & Khuzina, 2019; Korablyov,
2023; Pantykina, 2024). Thus, this research can
be justified by the need to develop a didactic

methodology for teaching vocabulary that con-
siders the specific nature of translation studies
and the circumstances of the students targeted
by the project.

In this article, a didactic proposal that has
been successfully developed within the frame-
work of the Translation and Interpreting degree
program at the University of Granada is pre-
sented. First, an analysis on the need to devel-
op lexical competence within the framework
of translation in general was conducted, fol-
lowed by the proposal of a model for teaching
this component, using a contrastive approach
for training of translators. Next, the academic
context in which the project was developed and
the characteristics of the participating students
have been outlined. Finally, the didactic pro-
posal has been described along with the results
obtained after it was carried out.

In this context, at the University of Grana-
da, a project is being developed that is based
on the action-research methodology combined
with Problem-Based Learning (PBL), the ob-
jective of which is to design a strategy to de-
velop the lexical component of translators’ lin-
guistic subcompetence.

2. The development of lexical competence
in the field of translation

As Hurtado Albir (2019) stated, transla-
tion pedagogy has evolved from transmission-
based and prescriptive approaches centered on
the teacher and the translation product, such as
traditional pedagogy and contrastive approach-
es, to contemporary pedagogical approaches
focused on the development of the translation
process and student learning. These methods
include task-based and translation project ap-
proaches, competency-based training, and
methods that emphasize the elements of pro-
fessional translation. The task-based approach
applied to translation pedagogy is based on in-
tegrative curriculum design capable of encom-
passing all the components of this approach:
objectives, content, methodology, and evalua-
tion. Hurtado Albir made a valid point when
he stated that an important element of this task-
based approach is the distinction between final
tasks, such as translating a specific text, and
preparatory tasks, which serve to prepare stu-
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dents for the execution of each final task. These
preparatory tasks are pre-translation exercises
that help develop the skills required for carry-
ing out the final task.

Focusing on analyzing the issues involved
in vocabulary acquisition is an important el-
ement of preparatory exercises for the devel-
opment of the lexical component. Learning
words entails much more than knowing their
forms and meanings; it is a complex process
that encompasses cognitive, linguistic, social,
and cultural dimensions. Therefore, developing
lexical competence, particularly in the case of
typologically distant languages such as Rus-
sian, requires a multifaceted and progressive
approach.

Since the methodological proposal for
teaching vocabulary introduced nearly half a
century ago by Richards (1976), major chang-
es have taken place in the methodological ap-
proaches used to teach vocabulary. Richard’s
proposal, which considered semantic, syntac-
tic, and associative issues, among others, has
been expanded on and adapted by numerous
authors such as Lewis (1993, 1997), Laufer
(1997), Ellis (2003) and Nation (2001, 2005,
2013). Nation developed a classification that
includes issues related to the knowledge of a
word (form, meaning, and use) from both re-
ceptive and productive perspectives. Distin-
guishing between these two facets is a key
part of the development of the lexical compo-
nent in the foreign language of each translator.
The cognitive effort made by students during
the process of direct and inverse translation is
directly related to their receptive or productive
knowledge of the language. In other words,
receptive knowledge of the vocabulary of the
foreign language being used enables students
to understand the form, meaning, and use of
the source text, while productive knowledge
enables them to appropriately use vocabulary
when translating into their foreign language.

Nation’s language learning model has
been adapted by various authors, such as San-
chez Ramos (2013), who has proposed a model
for teaching lexical competence in translation
for the English-Spanish combination. In the
project which this article is based on, a new
methodology for teaching vocabulary in the

Russian-Spanish combination has been devel-
oped. This approach is based on the classifica-
tion proposed by Nation (2001, 2005) and the
adaptation by Sanchez Ramos (2013), which
has been applied to teaching direct translation
from Russian to Spanish. In this proposal, spe-
cial attention is given to the receptive element
from the contrastive perspective of these lan-
guages, without ignoring the productive ele-
ment. Therefore, as discussed by Lewis (1993),
the broader concept of a lexical unit (LU) in-
stead of the term word has been used, as this
concept encompasses other aspects that must
be considered in the teaching and learning of
vocabulary.

Issues associated with the development
of lexical competence from a contrastive perspective
in the Russian-Spanish combination

Form and Structure
in Russian and Spanish

Elements associated with the oral
and written form of the lexical unit:

Spelling, orthotypography,
and pronunciation of the LU.

Composition and derivation
of the LU (including the co-occurrence
of different elements within the phra-
seological unit and their distribution).

Grammatical form
(gender, number, etc.) of the LU.

Syntax of the lexical unit (determination,
case, transitivity, verb valency, etc.).

Meaning in Russian and Spanish
Elements associated
with the semantics of the LU:

Meaning of the LU (denotative, conno-
tative, contextual, metaphorical, etc.)

Paradigmatic relations
with other lexical units
(synonymy, antonymy, hyperonymy, etc.).
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Use in Russian and Spanish
Elements associated
with the use of the LU:

Diatopic elements: linguistic
variations arising from the geographical
location where the LU is used

Diachronic elements: evolution
of the lexical unit over time.

Diastratic elements: linguistic variations
related to social factors such as educational
level, socioeconomic group, profession,
age, or even belonging to subcultures.

Diaphasic elements: use of the LU
according to the communicative context,
the purpose of the text, or the discourse.

Frequency of use: the number
of times the LU is used within the
context of the translation task.

Register: the level of formality
of the LU based on the communicative
context and the purpose of the source text.

3. Methodology and the field of research

Various aspects involved in the teaching-
learning process had to be considered when
designing the project: the research methodol-
ogy, the academic context, and the character-
istics of the participants, such as their native
languages and levels of proficiency in their
foreign language, as well as the characteristics
of the subject involved (general translation,
specialized translation, etc.). In this case, the
study was based on the action-research meth-
odology (Latorre, 2003; Tripp, 2005) com-
bined with Problem-Based Learning, PBL
(Hmelo-Silver, 2004; Hmelo-Silver & Bar-
rows, 2006; Savery, 2006; Schmidt, Loyens,
Van Gog, & Paas, 2007; Hung, 2011). This is
a study that transformed the classroom into
a space for learning and reflection, in which
both the teacher and students could participate
in shaping a teaching/learning method that ad-
dresses lexical problems encountered during

the translation process. The problem-based
approach is a pedagogical method focused
on developing critical and creative thinking
through problem-solving. This approach is
based on the idea that learning is more effec-
tive when students face problematic situations
that require analysis, reflection, and decision-
making. In this educational process, students
should not merely assimilate pre-prepared
knowledge but actively engage in its acquisi-
tion, with research and the discovery of new
rules for themselves. The problem-based
learning method is a highly effective strategy
for teaching languages to future translators
and interpreters. This approach is a cyclical,
participatory process that enables educators
and students to collaborate in identifying
problems. This study focuses on address-
ing a lack of lexical knowledge and the need
to develop this component by implementing
solutions and reflecting on outcomes by em-
ploying interaction, collaboration, and critical
reflection. In language teaching, this approach
promotes the development of linguistic and
communicative skills. In this context, PBL
(Problem-Based Learning) is based on the fol-
lowing principles:

* Real and contextualized problems:
Students work on texts that reflect real-life sit-
uations within the topic proposed.

* Active learning: Students actively en-
gage in solving problems related to the trans-
lation process, developing critical and creative
thinking skills.

* Collaboration: Teamwork is encour-
aged, helping to enhance both communication
and translation skills.

* Reflection: Students reflect on their
learning processes, identifying areas for im-
provement and consolidating knowledge.

The participants in this project are students
on this degree program who are being trained
to be generalist translators and interpreters in
two languages: their native language, or Lan-
guage A, and two foreign languages. The first
foreign language, referred to as Language B,
requires students to have a Bl level of linguis-
tic competence at the beginning of the course,
as defined by the Common European Frame-
work of Reference for Languages (CEFR)
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(Council of Europe, 2021). The second foreign
language, referred to as Language C, is typi-
cally introduced in the first year of the program
and the student begins to study the language
from scratch. Thus, most project participants
are native Spanish speakers whose second for-
eign language, or Language C, is Russian.

The project was carried out as part of the
Translation 2 Russian-Spanish course on the
Translation and Interpreting degree program
at the University of Granada (UGR) during the
first semester of the 2024-25 academic year.
At the time of this study, the students involved
had an approximate linguistic competence lev-
el of B 1+ according to the CEFR or Pervyj +
in the Russian TRKI system. This level is often
below what is considered ideal for producing
translations of guaranteed quality. This justi-
fies the inclusion of exercises on this course
that straddle purely linguistic competence and
the development of translation competence.

The proposed teaching sequence was
divided into three phases: initial diagnosis,
preparatory tasks, final translation tasks and
reflection and analysis. Initially, a diagnostic
assessment was conducted to evaluate the stu-
dents’ vocabulary levels and identify areas for
improvement. This diagnosis helped plan tasks
that combine translation practice with prepara-
tory vocabulary exercises tailored to the course
and student needs. Based on the data obtained
in the first phase, preparatory tasks were de-
signed to target the vocabulary under study.
Subsequently, final translation tasks were car-
ried out. Finally, a group review session was
conducted, during which each student could
reflect on the vocabulary they had acquired and
identify any remaining gaps related to the topic
under study.

4. Project Development
4.1. Level Diagnosis

The objective of this initial test was to esti-
mate the students’ levels of lexical competence
in a specific area. In our case, the project was
conducted within the thematic area of “Current
Politics: Elections in Russia.” Thus, in the first
stage, the students’ levels of lexical translation
competence were assessed with a test divid-
ed into two parts: a translation exercise and a

vocabulary exercise designed to evaluate the
formal, semantic, and pragmatic knowledge of
lexical units related to the topic chosen.

To ensure maximum reliability, these tests
were conducted individually and without the
aid of dictionaries or any other lexicograph-
ic materials. The translation test consisted of
sight or written translation of 25 news head-
lines containing basic vocabulary related to the
topic selected, such as:

e Omnpenenminch ¢ BRIOOPOM: 3a KOTO
poccusiHe COOMPAIOTCS TONOCOBaTh Ha BBIOO-
pax npe3uaenta (I'azeta.Ru).

https://www.gazeta.ru/
social/2024/03/11/18402529.shtml

e UK yTBepamn okoHYATEIbHBIE UTO-
ru BeIOopoB B ['ocnymy” (Poccuiickas razera)

https://rg.ru/2021/09/24/cik-utverdil-
okonchatelnye-itogi-vyborov-v-gosdumu.html

e B Poccunm crapryeT TroJiocOBaHUE
Ha TIpe3uJIeHTCKUX BeiOopax 2024 rona (I'aze-
ta.Ru)

https://www.gazeta.ru/politics/
2024/03/15/18409675.shtml

The vocabulary test consisted of different
sections aimed at assessing the lexical avail-
ability of students concerning a selection of
frequently used lexical units within the topic
chosen. Not only did this test determine wheth-
er the students knew the meaning of these lexi-
cal units, but it also evaluated elements related
to the form and usage of these units. This test
enabled each student’s strengths and weak-
nesses in lexical competence to be identified.
It included a selection of tasks and comprises
exercises such as those presented below:

TTobenuth (a. Ha BEIOOpax
b. B BBIOOpax c. K BEIOOpaMm)

T'osocoBath (a. Ha kKoro b. 3a koro
C. Ha KOM)

It also includes exercises in which students
have to choose an appropriate lexical unit ac-
cording to context:

Ha BbIOOpax KaHIWAATHI IpECTaB-
JAI0T CBOU (a. BBIOOPHBIC IMPOTPAMMBI.

b. mpenBeIOopHBEIE TpPOrpaMMEL. d. HaABBI-
OOpHBIE MTPOTPAMMBI)
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To assess semantic knowledge, various
types of tests were conducted, such as complet-
ingdefinitions (e.g., SITIMK, HCITOJIB3YEMBIH JUTS
cbopa OromreTeHel BO BpeMsl TOJOCOBAHMS,
Has3bpIBaeTCsd W30upaTenbHOU ypHoM), filling
in the blanks with appropriate words to make
the sentence meaningful in the given context
(e.g., Ha mpomuioii Henmene B Haliei cTpaHe
NPONUTH BBIOOPHI, TNE BEIOMpATN HOBOTO
npesuaeHTa), or explaining the meaning of
certain phrases that contain phraseological
units with metaphorical meanings (e.g., Orta
MapTHs MMOJy4YuiIa 3eNEHBIA CBET Ha yUacTHe
B BBIOOpax).

With this diagnostic test, the teacher could
obtain information about the levels of knowl-
edge of lexical units related to the chosen topic,
which enabled them to plan preparatory and
final translation tasks for their students. The
diagnostic test helped students become aware
of their competence levels and understand the
need to expand their lexical repertoires in order
to approach translations effectively.

4.2. Preparatory Tasks

In this phase, lexical and thematic prepa-
ration activities were carried out, as well as
activities focusing on contrastive lexicon and
pre-translation. This phase focused on, the
vocabulary related to the subject under study,
which was analyzed contrastively, and activ-
ities were conducted to familiarize students
with the vocabulary before they performed the
final translation tasks.

4.2.1. Lexical and Documentary Preparation

In the lexical and documentary preparation
phase, students performed exercises to learn
about and become familiar with the chosen
topic and its associated vocabulary (Cervero &
Pichardo, 2000; Baralo, 2007). The selection
and presentation of vocabulary for teaching
was a key element of this phase as it facilitates
vocabulary acquisition. As Diaz Ferrero stat-
ed, «to develop lexical competence, studies on
lexical acquisition agree on the advantages of
creating associations between lexical units that
facilitate the assimilation of vocabulary and its
subsequent retrieval for appropriate use» (Diaz
Ferrero, 2018: 187).

In our study, students were provided with
basic vocabulary related to current political
events and the presidential elections in Russia,
organized into different blocks to encourage
the formation of morphological, semantic, or
pragmatic associations. Moreover, the inclu-
sion of phraseological units such as proverbs,
aphorisms, or sententious phrases enabled the
parallel development of cultural competence, as
many expressions were connected to historical
events or prominent political figures in Russian
history. For instance, «Y4UTbCs, YIUTHCS U €IIIe
pa3 yuuthes!» (Learn, learn, and learn again!)
was pronounced by Vladimir Lenin in the con-
text of the Russian Revolution and the construc-
tion of the socialist state, or «I'ocymapcTBo —3T0O
anmapat Hacuius (The state is an apparatus of
violence). This phrase was also pronounced by
Lenin to support his theory of the state as an op-
pressive instrument from a Marxist perspective.

As an example, a selection of vocabulary
concerning voting is presented below, grouped
into categories for better assimilation and un-
derstanding. The categories selected were:
actors, places and documents, voting process,
types of voting, results, and counting. Possible
correspondence in Spanish, as well as syn-
onyms and variations, are discussed in class.

General terms

*  BriOopsr
* N3OuparenbHbIN TIpoIIeCC
e TomocoBanmue

Actors

* U3buparens

e Kanmunar

* N3OuparenbHast KOMHUCCHS

* Ilpencenarens wu3OMparenbHON
MUCCHU

* HaOmonareins Ha BEIOOpax

* Tlomutwueckas nmapTus

e TloGenurenp

* Ilpourpasmuii

e CyeTHas KOMHCCHUS

e Duektopar

KO-

Places and documents

* N3OuparenbHBIN y4acTOK
*  YnocToBepeHHEe JTUYHOCTU
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e M30upareiabHbIN OOIIICTCHD

*  YpHa WIS TOIOCOBAHUS

* U30upareibHBIH CIUCOK / CITHCOK
n3buparenei

e Ompoc

e Perucrpanust KaHIUAATOB

*  BroaBmkeHne KaHINIATOB

Voting process

* JTonocoBaTh

e IIpoBoguTh BEIOOPHI

e Otmars roJjioc

e IlpoBepuTh JOKYMEHTbI

e BrojuieTeHb AJ1s rOJI0COBAaHUS
e M30upareiabHBIN TIpoIece

¢ 3amosHUTH OIOJIICTCHD

e Omnyctuth OIOIIIETEHD B YPHY
e Aruranus

*  VYyacTBOBaTh B BEIOOpax

* IIpaBo romoca

* HabmronaTs 3a BEIOOpamu

e TloGenuTh Ha BEIOOpaX

* IIpourpats BEIOOPHI

Types of voting

¢ Ou4HOE T0JIOCOBAHHUE

e JlucTaHIIMOHHOE
TrOJI0OCOBaHHE

e JlocpodHOE TOJI0COBAaHUE

e TomocoBanue Ha oMy

e CekpeTHOEe TOJI0COBAaHNE

OJICKTPOHHOC

Results and vote counting

* Tlomcuer romocoB

* SIBka m3bmpatenei

e Pesynprarhl BEIOOPOB

e [lycToli OroJJIeTCHD

e  HenelcTBUTEIBHBIN TOJIOC
o danbcudpukamnms BHIOOPOB
e Od¢unuanbHbIe Pe3yIBTaTH

4.2.2. Pre-translation Activities

The goal of these activities was to
achieve a solid linguistic and cultural under-
standing of the Russian language, along with
possible equivalents in Spanish, with repeat-
ed and varied exposure to the vocabulary un-
der study.

In accordance with the previously present-
ed approach, the objective of these activities

encompass all the elements associated with the
knowledge of a lexical unit: form and struc-
ture, meaning, and usage. Therefore, they are
targeted lexical exercises for understanding or
practicing specific aspects of vocabulary with a
focus on translation.

Concerning issues regarding form, the
exercises emphasize the spelling of each lex-
ical unit in Russian and its correspondence in
Spanish, the compositional or derivational el-
ements of the lexical unit, or its grammatical
form. For example, activities were conduct-
ed using lexical units whose spelling could
pose challenges in translation. An example
of this was the lexical unit used to designate
a president who has left office: in Russian, a
two-word lexical unit is used, formed with
the adjective 6viswuii (6viswuii npezudenm),
while in Spanish, a single word with the pre-
fix ex- is used (expresidente). The exercises
in this section that address issues related to
definiteness and indefiniteness, the use of
prefixes and suffixes, and grammatical gen-
der are also of great importance. For exam-
ple, in Russian, masculine forms are used to
refer to political positions (npeszudenm, map,
munucmp), even when referring to a woman.
In Spanish, however, masculine or feminine
forms are used as appropriate (presidente/
presidenta, alcalde/alcadesa, ministro/min-
istra).

To practice this topic, sentences such
as Onvea bopucosna Jloboumosa eécmynuia
6  001CHOCb

Munucmpa  Kynemypot

Poccutickoii  ®edepayuu 21 ausaps
2020 200a, which refers to a female minister,
and the sentence Murnucmp unocmpanHwix
den  Poccutickoii

Deoepayuu, Cepeell

Bukmoposuu Jlaspos, ecmynui
6 donocnocms 9 mapma 2004 200a, which
refers to a male minister were translated.
Exercises on derivational elements were
proposed to practice the use of prefixes and
suffixes in Russian, as in the following ex-
ample, in which students had to complete
the sentence with the correct option from
three possible choices (M306upamenvrasn
Komuccus a. cuumaem, b. evicuumevieaem;

C. nodcyumbvleaent 2010ca).
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The preparatory tasks for working on the
semantic element of the lexicon consisted of ac-
tivities for analyzing and translating the deno-
tative, contextual, and figurative or metaphori-
cal meanings of lexical units. For example, they
involved classifying a selection of vocabulary
into sections or categories to understand mean-
ings and semantic relationships:

Vocabulary:
BIIACTh, TpakJaHCKoe oOmecTBo, u30u-

HCIIOJTHUTCJIbHAA

parenpHas ~ KaMIIaHUs, IOJMTHYECKas
CHCTEeMa, 3aKOHOJATEIBHBIH MpOoIece, ro-
CYZapCTBEHHOE YIPABJICHHE, OIMMO3HINS,
MPE3UICHT, MapJIaMeHT, (eaepanus, KoH-
CTUTYLIMSA, MHUHHUCTEPCTBO, IPABUTENb-
CTBO, 1¢0aThl, IPOrpaMma, JIAep, IPOTECT,
(dpaxuus, uaeonorus, pedhopma, Gropokpa-
TUS, CAHKIMH, paJdKaln3M, HOIYJIU3M,
KPHM3HC, KOPPYMIHS, HEPABEHCTBO, IIPO-
TECThl, HMHBECTUIIMH, OIOJKET, HAJOTH,
9KCTIOPT, pedOpMBI, UMIOPT, KOHQIHKT,
JTUIIOMATHs, HHTET AL, [TI00ann3arus,

HEPErOBOPBI, CO03, COTPYAHUYECTBO.

Categories: mporeccel B IOJIUTH-
Ke//processes in politics, TocymapcTBeH-
Has BIacTb//state power, MOTUTUYCCKHUEC
maptun W ommosunus//political parties
and opposition, 3KOHOMHKAa W MOJIUTH-
ka//economy and politics, mpodaemsl B 110-
nuTtuke//problems in politics, Mexx1yHapoI-
HBIE OTHOIIEeHU//international relations.

To develop fluency and enhance lexical avail-
ability, exercises were given in which students
had to replace certain lexical units with their syn-
onyms or antonyms. This exercise was carried out
in both Russian and Spanish to develop this skill
in a contrastive manner. Activities were also car-
ried out that involved completing the meaning of
a text with the missing words, which were some-
times provided to the students beforehand, and
sometimes not. The purpose of this exercise was to
practice semantic understanding in context.

BBIGOPHI U IOJTUTHKA B COBPEMCHHOM
Mupe
Bre1bopsl — 3TO BaKHBIM Mporecc

B CHCTEME (TOMMTHKA), KOTOPBIH

MO3BOJISIET T'pa)iJlaHaM BBIOMPATH CBOMX
(kaHAMOAT) IS yOpaBJICHUA

crpanoil. Ilepen BbIOOpaMH MPOBOIATCA

______ (mebarel), THE  KaHAWJATHI
00CYXIal0T ~ BOIPOCHI, Kacarouuecs
______ (PKOHOMUKA), COILIMAILHOM

TMOJIMTUKU U MEXKIAYHAPOAHBIX

(OTHOIICHUS).

To work on contextual meaning, students
were provided with the same word in different
contexts. For example, the word erasa is used
to refer to leaders, heads, or officials of insti-
tutions, governments, or states, and the equiv-
alent words in Spanish vary depending on the
context.

Inasa  eocyoapcmea  mogmucan
HOBBIII yka3 (jefe de estado); [nasa
npasumesibcmeda BBICTYNIHJI Ha TIIpecc-
koH(pepeHuuu (presidente del gobierno/
primer ministro); Inasa pecuona odcynun
HHOPACTPYKTY PbI
(gobernador); [nasa oenecayuu Poccun

IUVIAaHBl  Pa3BHTHUS
MIPOBEJ IEPETOBOPHI (jefe de la delegacion);
Inasa komuccuu NPEICTABUI PE3yIbTaThI
paccrienoBanus (presidente de la comis-
ion); I naéa OOH BBICTYTIHII ¢ 0OpalieHueM
K MHPOBOMY Co00OWIeCTBY (secretario
general de la ONU); Inasa EC obcynun
¢ auaepaMu peOpMBl B OpraHU3aLUU
(presidente de la Union Europea); Inasa
Yomypmckoii  Pecnybauxku  TpencTaBUII
OTYET O MpoJeNaHHOU pabote (presidente

de la Republica de Udmurtia).

To work on the pragmatic element of vo-
cabulary, activities were carried out to raise
awareness of issues related to usage and to un-
derstand the factors that influence linguistic
variation. The objective of these exercises was
to analyze meanings and nuances conveyed by
the source text in Russian, depending on com-
municative intent, register, or context, and to
use Spanish appropriately according to social,
cultural, and contextual norms so that the in-
tended meaning in the target text could be con-
veyed. For example, to practice how to adjust
language to recipients and communicative situ-
ations, students were tasked with transforming
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a text from a formal register to a more informal
one or translating the same Russian text for dif-
ferent audiences. Identifying euphemisms in a
text and analyzing their communicative intent,
or simply matching euphemisms with their
literal meanings were also very productive
tasks. One such exercise involved associating
euphemistic terms related to politics with their
respective meanings. Here, the terms are pre-
sented in pairs, but in the student exercise, they
were presented in a random order.

Adjectives related to ideologies
and political tendencies

Neutral adjectives
(most commonly used)

Equivalent euphemisms
in certain contexts

JleBsriit (de izquierdas) ConuanucTuueckui (so-
cialista), mporpeccruBHBII

(progresista)

[paseriii (de derechas) KoncepBaTusHbIii
(conservador), damiu-

crckuii(facha, fascista)

LenTpucrckuii (cen-
trista, de centro)

Ymepennsiii (moderado)

KoncepBaTuBHbIH TpanunuoHHBbIH
(conservador) (tradicional)
HanmonanpHbIi ITarpuoTnyeckuii
(nacional) (patridtico)
Hanumonanuctuue- damuctckuit (fascista)

ckuit (nacionalista)

ABTOpUTApHBII Hukraropckuii (dic-
(autoritario) tatorial, con con-
notacion negativa)
JlemoxpaTtuueckuit Haponnslii (popu-
(democratico) lar), HapomoBiact-
HbII (democratico)
ConnamucTuieckuit Jlessrii (de izquierdas)
(socialista)
KommyHHCTHYE- Jlessrii (de izquierdas)

cKHit (comunista)

Adjectives related to
the characteristics of
political movements

[Honmynucrckuit
(populista)

Jlemaroruueckuii
(demagogico)

Panukanbhblii (radical) | Kpaiinuit (extremis-
ta), peBOJIFOLIMOHHBII
(revolucionario),
(byHIaMEHTaTUCTCKUI

(fundamentalista)

1. Final Translation Tasks
and Analysis of Translated Texts

Next, final translation tasks were carried
out progressively: starting with shorter, less
challenging texts and culminating with longer
and more complex texts from various genres.
These were authentic Russian texts simulat-
ing a real translation assignment, where all
the knowledge and skills acquired had to be
applied. Examples included a full newspaper
article, a chronicle, or a political speech.

B IIUK Poccum pacckazaiu,
KaK MCIIPaBUTb OLIMOKY B O10/11eTeHe

Ecmn w30umparens JOMYCTHII OIIHOKY
B OIOJIJICTEHE, CTOUT OOPATHUTHCA K UYJICHAM
YUK, 4ToObl eMy BbLIaNX HOBBIA. Hcmop-
YeHHBIH OIOJUIETEHb YHUUYTOXAT M He3aMejl-
JMUTENBHO TOTacsT, coo0maeT mpecc-ciryxoa
LUK Poccun.

Takast ke mpakTUKa paboTaeT B IPYTUX
CTpaHaX — UCIOPYEHHBIN OrOJIJIETEHb MEHSIOT
Ha HOBBIH, HO B HEKOTOPBIX IOCYAapCTBax, Ha-
npumMep, B Beurpun, Monnose u Ha Kumpe 3to
MOJKHO CZeJIaTh TOJIBKO OJJUH pa3.

B UK Poccum pacckazanm, Kak ucmpa-
BUTH OIKOKY B Orouterene | PUAMO

Another useful exercise to develop the
translators’ critical thinking skills, as well as
those related to revision and post-editing, was
the correction of translations produced by a
machine translator and the identification of
its strengths and weaknesses. The following
speech delivered by Boris Yeltsin on December
31, 1999, in which he announced his resignation,
along with its translation into Spanish, is an
example of this exercise:

«Jloporue py3bs! Ceromus
st 00pamarck K BaM B MOCIIEIHUI pa3 Kak
npe3useHT Poccun. S mpuHsn perieHue.
51 mHoro pa3 obmymsiBan ero. Ceromss,
B TMOCJEIHMH JEHb YXOJAILIEro BeKa,
s YXOKy B OTCTaBKy. Sl cpenman Bce, 4TO
mor. JOBOJICH CBOMMH IOOCTHIKCHUIMHU
U HM3MCHCHUSMHU, KOTOpBIC MPeoOpasmiIn
Hamy cTpaHy. Ho He Bce mnomydusiocs
Tak, Kak s Hajesucs. Ilpomy mpoieHus
3a OJTO. CCFOZ[HS{ A Tepenar BJIACTb
HOBOMY nokojeHuto. Bunagumup IlyTun
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OyZeT  WCHOJHAIOUWMNM  OOS3aHHOCTH
MPE3UICHTA.)

«Queridos amigos, hoy me dirijo a vo-
sotros por ultima vez como Presidente de
Rusia. He tomado una decision. Lo he pen-
sado muchas veces. Hoy, en el tltimo dia
del siglo que pasa, dimito. He hecho todo
lo que he podido. Estoy satisfecho de mis
logros y de los cambios que han transfor-
mado nuestro pais. Pero no todo ha salido
como esperaba. Pido disculpas por ello.
Hoy traspaso el poder a una nueva gener-
acion. Vladimir Putin serd Presidente en
funcionesy.

Translated with DeepL.com

Finally, a final debate was held in the
classroom, involving team reflection to eval-
uate the learning process and the results ob-
tained. Not only did this final analysis enable
the assessment of lexical achievements, but it
also identified any lexical deficiencies that need
to be addressed in the future. Additionally, it
provided valuable insights about any improve-
ments that need to be made to the project for
future students.

Conclusions

The methodological approach present-
ed here, based on action-research methodolo-
gy combined with Problem-Based Learning
(PBL), has proven to be a system that promotes
active, reflective, and contextualized learn-
ing, enhancing both the linguistic skills and
translational competencies of students. A high
percentage of translation problems stem from
severe deficiencies in students’ lexical knowl-
edge. Therefore, it is considered that the lexi-
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