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Abstract. The presence of set phrases (SP, also known as phrase units) in an interpreting
process causes specific difficulties that turn its processing in interpretation different
from other language elements. However, development of the linguistic-phraseological
competence of future interpreters has hardly been the focus of researchers, particularly in
the Russian-Spanish language combination. In the present paper we analyse the difficulties
that interpreting the PUs of a discourse entail as well as the importance of counting on a
solid linguistic-phraseological competence for successful interpreting to take place. Based
on the approach of pedagogical interpreting, we present a didactic proposal taken from
a Russian language manual for future translators and interpreters that we are developing
at the University of Granada. The aim of this proposal is to help students develop their
linguistic-phraseological competence through a systematisation of interpreting strategies,
both in terms of reception and production.
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“Vuueepcumem I panadvt
Hcnanus, panada
"Yuusepcumem Kopoobwi
HUcnanus, Kopooba

AnHoTanus. Hammaue B porecce yCTHOTO mepeBoia (Ppa3eoIornuecKix enuHuUI (nanee
OF) BeI3BIBaCT criel()UIECKUE TPYAHOCTH, KOTOPBIE OTIMYAIOT HX 00pab0TKy B YCTHOM
MIEPEBOJIE OT JIPYTUX SA3BIKOBBIX AJIEMEHTOB.

®pazeonornyeckrue eAMHULBL, B OTIIMYUE OT APYTUX A3BIKOBBIX 3JIEMEHTOB, B IIpoLiEecce
YCTHOTO TIEpEBO/Ia BRI3BIBAIOT OIIPEIeICHHEIC MPoOiIeMbl. OJHAKO BOMPOCH! Pa3BUTHS
JHHTBO(PPA3EOTOTHIESCKON KOMIICTEHIINU OyAYIINX YCTHBIX MEPEBOTINKOB PAKTHICCKH
He OBUTH B IIEHTPE BHIMAHHUS HCCIIEIOBATENEH, 0COOCHHO B PYCCKO-HCIAHCKOM S3BIKOBOU
KoMOWHaIuu. B maHHOH cTaThe MBI aHAA3UPYEM TPYAHOCTH, C KOTOPBIMH CTAIKHBACTCS
YCTHBIN nepeBoauuk npu nonnMannu OF B quckypce. Mbl HCXOAUM U3 TOTO, YTO YCTHBIN
MEPEBOJT HE MOYKET CUUTAThCS YCIECITHBIM 0€3 C(POPMHUPOBAHHBIX PO ECCHOHATHHBIX
HaBBIKOB yrioTpedienust OE. OCHOBEIBasICh Ha TEOPHH IPEIIOAABAHUS YCTHOTO TIEPEBOa,
MBI pa3paboTail THIAKTHYECKYIO MOJIEIh, IPEICTABICHHYIO B IIOCOOUHU IO PYCCKOMY
SI3BIKY ISl CTICIIHAIMCTOB B 00JIACTH YCTHOTO M MMHCHMEHHOTO MTEPEBOJA, CO3IaHHOM
KOJUICKTHBOM aBTOpOM B [’ paHazckoMm yHUBepcureTe. Llens taHHOTo mocoOus — IoMOdb
CTYICHTaM Pa3BHUTh JIHHTBO(PA3COIOTHICCKYIO KOMIIETCHIIHIO Yepe3 CUCTEMAaTH3AIII0
CcTpareruii ycTHOro nepeBoja, Kak B IuiaHe noHuMaHus 3Tux @E, Tak u B miaHe ux
IIepPeBOJia C PYCCKOro Ha UCIIAHCKUU.

KnroueBble ci10Ba: npenojaBanie yCTHOTO IIEPEBOAA, METOANKA IPENOAABAHUS PYCCKOTO
SI3bIKa, (PPa3EOTOTHs, CTPATETHH YCTHOTO TIEPEBO/IA, PYCCKUH, HCTIAHCKHH.

Hayunas cneunanbHOCTh: 5.10.1 — Teopus U HCTOPUS KYJIBTYpbI, HCKYCCTBA.

Huruposanue: Kepo-Xepsuibs 3. @., luac-Deppepo A. M., ITopnan-Mopeno P. @opmuposanue
JUHTBO(PA3E0IOTHISCKONH KOMIETEHIINN OyAyIINX YCTHBIX TEPEBOAUYMNKOB B KOMOMHAIINH SI3BIKOB
«HucnaHckuit — pycckuity. JKypn. Cub. ¢pedep. yn-ma. I'ymanumapnoie nayku, 2024, 17(1), 209-223.
EDN: NZDTHO

Introduction

Most studies on interpreting and its teaching
have focused on the interpreting process,
the theory of sense, the effort model, stress
management in interpreting, the description of
interpreting strategies or even on the final result of
this process and the evaluation of the quality of the
final product (Donato, 2003; Gile, 2009; Jimenez-

Ivars, A. and Pinazo, D. 2001; 2013; Kalina, 2002;
Li, 2015; Pradas Macias 2004, among others),
taking for granted that the interpreter must
possess a high level of linguistic competence
suitable for interpreting, “even though this turns
out to be rather utopian” (Cerezo, 2020: 43). In
this sense, Gile (2017) in an article on tradition
and innovation in interpreting studies states that:
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IT’s focus was on the interpreter’s intellectual
processing of speech. Language issues
were considered non-relevant as long as
interpreters mastered fully their working
languages, which was a prerequisite.
Linguistic research was therefore dismissed
from research into interpreting (Gile, 2017:
1425).

The truth is that there are not very many
studies available taking care of the process of
the acquisition of linguistic competence by in-
terpreters, despite the fact that in interpreting
courses the problems experienced by students
often stem from a lack of knowledge of lan-
guages. This problem is even more accentuated
when it comes to the interpreting of sequences
of discourse which contain set phrases (here-
inafter referred to as SPs) or phraseological
units, the proper interpretation of which is di-
rectly related to the possession of the adequate
lexical-phraseological knowledge. Moreover,
we can affirm that the ability to confer natu-
ralness to the use of language by inserting
appropriate expressions at the right moment
is one of the main elements of the concept of
fluency (or proficiency). In other words, ade-
quate linguistic competence — and within this,
lexical-phraseological competence — together
with good interpretative competence enables
the message to be understood and re-expressed
correctly. The absence of this knowledge leads
to an erroneous transmission of the message, or
to a lack of precision and fluency in the elabo-
ration of the discourse in the target language.

As Schmidhofer (2022) confirms, what
has been published so far on language teach-
ing applied to interpreter training has focused
mainly on the teaching of the English and Ger-
man languages and, to a much lesser extent,
on other languages such as Italian or Russian.
Moreover, the works analysed in the latter lan-
guage are mainly oriented towards translator
training, and rarely towards interpreter training
(Gavrilenko, 2006; Stalmach Pajestka, 2008;
Esakova, Koltsova, Litvinova, 2011; Alikina,
Shevtsova 2011).

As far as the teaching of Russian language
phraseology is concerned, a great progress has
been made in the last decades in terms of the

offer of didactic proposals, but they are mostly
aimed at teaching foreign languages in gen-
eral (Velichko 1996, 2012; Adonina, Lazareyv,
Nikitina, Smirnova, Fisenko, Chernova 2017
Krjuchkova 2016) or aimed at SP translation
(Timofeeva, 2007; Arakelyan, 2018); but work
involving a specific analysis of the develop-
ment of the phraseological component of the
future interpreter’s linguistic competence is
scarce. Therefore, within the Russian-Spanish
language combination, it is important to in-
crease the availability of research studies re-
lated to the acquisition and development of the
interpreter’s linguistic competence, as well as
of didactic proposals for the development of
the phraseological component of the aforemen-
tioned competence in order to successfully deal
with interpreting.

1. Language teaching in interpreter training
and the development
of linguistic-phraseological competence

The methodology for teaching foreign
languages has evolved considerably through-
out history, mainly since the mid-20th centu-
ry. It was then that the Grammar-Translation
method, which was based on the teaching
of grammar followed by the translation of
sentences or short texts, gave way to other
methods such as the Audio-Lingual Method,
focused on the understanding and repetition
of dialogues, and the subsequent analysis of
other linguistic aspects such as syntax, or
the notional-functional model, which places
greater emphasis on communicative func-
tions. It is within this framework of the com-
municative approach that language teaching
for specific purposes emerged in the 1960s,
that is to say, oriented towards the learner’s
own needs and objectives. In this way, differ-
ent researchers have shown the need to de-
sign language teaching methods that may be
applied to the specific needs of Translation
and Interpreting learners. Berenguer consid-
ers that in a foreign language class for trans-
lators “the study of contextual factors —both
pragmatic and semiotic— that condition the
text should occupy a preferential place” (Ber-
enguer, 1999: 136). Such contextual factors
would be the communicative intention, the
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speaker, the text’s function, the implicatures
or the role of the receiver. Schmidhofer also
considers that the objectives of language
teaching-learning for translators “should be
defined primarily in terms of the competenc-
es needed to be able to cope with the subse-
quent subjects of Translation and the demands
of the labour market” (Schmidhofer, 2013:
98-99). Along the same lines, Cerezo makes
it clear that the teaching of foreign languages
for future translators and interpreters is a dis-
cipline whose methodology must be located
within the specific needs of Translation and
Interpreting studies and “disassociated from
the teaching of foreign languages for general
purposes” (Cerezo, 2019: 251). According to
this author, the study of language “is not con-
sidered an end in itself, but a means to achieve
another end, in this case, the development of
translating competence” (Cerezo, 2019: 245),
or interpreting competence as in the work in
question. Among the specific initiatives in
language teaching, pedagogical translation
for language teaching in the training of fu-
ture translators and interpreters has emerged:
Lavault-Olléon, 1985; Hurtado Albir, 1988;
Garcia-Medall, 2001; Martin Santana, 2004;
Barcelo Martinez, 2021. The aim of pedagog-
ical translation in foreign language teaching
is the acquisition or improvement of language
skills, but its use has given rise to much con-
troversy. A number of authors (Zabalbeascoa,
1990; Garcia-Medall, 2001) have collected
the main arguments for and against the in-
clusion of pedagogical translation as a tool
for L2 teaching and learning. However, this
situation has changed in recent years and, as
Barcel6 Martinez states in the foreword to his
French language teaching manual based on
pedagogical translation, “the use of pedagog-
ical translation for teaching future translators
and interpreters has a high degree of accep-
tance among language teachers for translators
and interpreters, since, in combination with
other types of activities and tasks, it is a tool
of proven effectiveness” (Barcel6 Martinez,
2021: XVII).

Regarding the relevance of the knowl-
edge of phraseology, Ferro Ruibal pointed out
decades ago that “o dominio da fraseoloxia é

o madis alto nivel de dominio de calquera lin-
gua”! (Ferro Ruibal, 1996: 104). Knowledge
of a certain number of SPs (collocations, dis-
course formulas, idiomatic expressions, pro-
verbial phrases, proverbs, stereotyped compar-
isons, phraseological schemes, aphorisms...)
by future interpreters gives them greater con-
fidence in the handling of interpreting tasks,
reduces the stress and added effort involved in
interpreting and favours the elaboration of the
message in the target language. Moreover, it
makes their expression more natural and their
interpreting more fluent, making a pragmatic
use of the foreign language similar to that of a
native speaker in cases of reverse interpreting.

The way in which this competence in the
foreign language is acquired is different from
the process happening during the development
of a mother tongue. A native speaker of a lan-
guage is exposed to the use of SPs all through-
out their life within the context of their lan-
guage community and is allowed to perceive
them in different contexts. That enables them
to assimilate the meaning and situations of use
of SPs in an intuitive and automatic manner.
For a foreign language learner, however, years
may pass without any exposure to even two dif-
ferent situations in which the same sentence or
SP is formulated, making it difficult to identify
the meaning and pragmatic aspects associated
with its use. In an paper on the knowledge of
set phrases or phraseological units by Transla-
tion and Interpreting students, Martin Martin
concludes that the lack of knowledge of this
type of units is high in both English and Span-
ish. Given that this part of language knowledge
is essential for future translators and interpret-
ers, “it seems necessary to consider its theo-
retical and practical teaching as a fundamental
activity in university education, especially in
Tel studies” (Martin Martin, 2008: 195). Sim-
ilarly, Serrano Lucas states in a different paper
on the teaching of phraseology to future trans-
lators that “a translation student should develop
in parallel their phraseological competence in
their two working languages and their transla-
tion competence, and acquire techniques that
enable them to identify and understand SPs

! The mastery of phraseology is the highest level of mastery
of any language.
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in context” (Serrano Lucas, 2010: 200). In the
case of interpreting, it is clear that the greater
the number of exposures to and repetitions of a
lexical unit, the more solid and effective its as-
similation and automation will be. So it would
be highly beneficial to carry out lexical exercis-
es during the development of interpreting skills
in order to establish equivalences that help to
consolidate  linguistic-phraseological com-
petence and, consequently, to overcome the
interpretation problems that may arise when
confronted with a discourse. In this sense, the
concept of memory priming is useful for work-
ing with SPs. This concept comes from the field
of psychology and establishes that stimulating
the memory with a specific piece of informa-
tion predisposes the person to the subsequent
identification of that same information, either
directly or through the establishment of sec-
ondary relationships (Porlan, 2017).

In order for the student to develop the
phraseological component more efficiently, we
propose a methodology in which the teaching
of the lexical-phraseological component oc-
cupies a prominent place in the programming
of language teaching for interpreters, placing
the focal point not only on the word but also
on the analysis, comprehension and automation
of SPs or lexical segments in order to enable a
rapid lexical activation and the development of
fluency.

2. The problem of facing phraseological units
in interpretation

The occurrence of SPs in a speech which
is to be interpreted causes specific difficulties
which differentiate their processing from that
of other elements of language. Beyond their se-
mantic contents, many phraseological units are
a faithful reflection of the characteristic con-
ventions proper of a given society and, by ex-
tension, of the vision of the world of the group
of speakers who use them have. The interpreter
must identify the SPs in the discourse at the
moment of listening, understand their mean-
ing in the context in which they are used, look
for a possible idiomatic correspondence in the
target language (TL) and insert them into the
discourse. Carrying out these four steps often
becomes a complicated matter due to the ur-

gency of the process and the difficulty of select-
ing a contextually appropriate SP in the TL in
a short space of time. According to Stephanie
Diaz-Galaz and Constanza Lopez Portuguez
(2016), this type of unit is a frequent cause
of difficulties in simultaneous interpreting as
it requires to invest a greater effort of under-
standing and rephrasing. Along these lines, To-
losa Igualada (2018) highlights the relevance of
those elements related to the speaker’s modus
dicendi, i.e. the way the message is enunciated
and the use of quotations, phraseological units,
proverbs and sayings, all within the framework
of the exogenous difficulties of simultaneous
interpreting. According to this author, such
exogenous difficulties “occur with elements
that, regardless of the interpreter’s level of
competence, regardless of their technical and
psychological know-how, are objectively dif-
ficult” (Tolosa Igualada, 2018: 383) and could
therefore be a problem even for the most expe-
rienced interpreters.

The complexity of interpreting a discourse
with phraseological units depends mainly on
three factors: the type of SP; the way in which
the speaker uses the SP in the discourse; the
mode of interpretation (consecutive, simultane-
ous, etc.); and the circumstances in which the
interpretation takes place. Generally speaking,
specialised phraseological units tend to pose
more difficulties, as it is also the case of those
which are unique to a certain culture and have
no correspondence in the TL either because
they reflect a specific cultural reference or be-
cause of their non-transparent metaphorical
meaning. Examples of the latter in Russian
would be Ilpuwina 6eoa, omeopsii sopoma//lit.
Misfortune has come, open the gates (i.e. one
misfortune brings another misfortune or mis-
fortunes never come alone) or Yumusiti ¢ 2opy
He notioém, ymuwlii eopy obouoém//lit. The
intelligent person does not climb the moun-
tain but goes around it (i.e. he should not get
into unnecessary trouble). The difficulty also
increases when SPs are not used in their cus-
tomary form but modified, truncated, incom-
plete or deautomatised (Zuluaga 1975: 2001),
i.e. altered by the speaker to better adapt them
to their communicative intention in the dis-
course; that would be the case of the following
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headline where the saying He éce mo 3010mo,
ymo onecmum//Not all that glitters is gold
appears deautomatised: He e6ce 301010mo,
ymo cnacaem: Kyod UHEECMUPOSAMb, eCiu
Hecnokokotino na peinkax*/It’s not all gold that
saves you: where to invest when the market is
unstable. On the other hand, interpreting SPs
becomes more complicated when the interpret-
er has less time to process and reformulate the
information, as it is usually the case in simul-
taneous interpreting, or maybe when the con-
ditions are not ideal for them to focus on the
creative process that the utterance of set phras-
es often involves. However, the interpreter will
assess in each case whether or not it is appro-
priate to transmit the SP or to omit it and para-
phrase or summarise the idea itself. Regardless
of the complexity of the SP and the modality
of interpreting or the circumstances in which it
takes place, there is no doubt that in order to do
a correct interpretation of a speech, it is first of
all necessary to have a high level of linguistic
competence as well as good interpreting skills
to be able to choose the interpreting strategy
that best suits each situation. Thus, when a SP
occurs in a discourse, the interpreter activates
their lexical knowledge to find a possible phra-
seological solution that allows them to convey
the message and, in those cases in which they
cannot find a phraseological equivalent, they
will resort to the interpreting strategy that al-
lows them to find the most appropriate solu-
tion. According to Gile’s (1995) effort model in
conference interpreting theory, the interpreting
process needs to be underpinned by a certain
amount of mental energy which is limited.
Then, if the energy available is not sufficient,
the interpreter’s performance is negatively af-
fected. In short, resolving difficulties prior to
processing a speech frees up effort distribu-
tion capacity and helps the interpreter to apply
their energy to the elaboration of their speech.
Therefore, interpreter training should make use
of all resources possible to, in a preliminary
step, limit as much as possible the possibili-
ty of confusions, doubts and/or surprises that
interrupt cognitive processing, slow down in-
terpreting and influence the quality of the final

2 https://quote.rbc.ru/news/article/5e01e5ca9a7947dce2d-
5bd5

message produced in the TL. Consequently, in
interpreter training it is very useful to clear up
elements of difficulty such as SPs beforehand.
If the interpreter counts on a sufficiently large
repository of established relations between
expressions that they have been able to auto-
mate, their performance will be better. In other
words, a sound study of phraseology will make
the interpreter able to generate automatisms
which result in an instant verbal reaction to
specific textual stimuli. In Russo’s words:

L’interprete deve interiorizzare delle equiv-
alenze tra espressioni o collocazioni lessi-
cali e strutture sintattiche peculiariari della
LP e della LA, per poter destinare risorse
a parti del discorso non prevedibili o con-
cettualmente complesse (Russo, 1998: 109).

In this way, the problems posed by phrase-
ology can be solved with little mental effort. In
an article on the interpretation of phraseolo-
gisms from Chinese into Italian, Moratto (2010)
concludes that the command of set phrases not
only provides support for interpreting, but also
lends naturalness to the discourse:

The results indicate that mastering Chinese
idioms not only is a major asset for inter-
preters, but also a way to please the audi-
ence and meet with the audience’s expecta-
tions (Moratto, 2010).

We therefore consider that language
teaching for future interpreters should include
linguistic-phraseological exercises that gener-
ate automatisms in the student, and consider as
well as the practice of interpreting tasks that
allow the development of the necessary skills
for successful interpreting.

3. Methodology: pedagogical interpreting
in the teaching Russian for future interpreters
As we have explained above, there are nu-
merous authors who have noted the need to use
translation for the linguistic training of future
translators and interpreters but, as Capel More-
no states, “interpreting as an instrument in
foreign language teaching has been much less
explored than translation for the same purpose”
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(Capel Moreno, 2007: 183). The first studies on
pedagogical interpreting came to light in the
1980s. In this sense, Pollock (1984), who can be
considered the introducer of this term, deems
pedagogical interpreting to be very useful for
language teaching, since it simulates a real in-
terpreting situation because it integrates four
essential elements of oral/aural skills: compre-
hension, phonology/fluency, lexicon, and gram-
mar. The improvement of comprehension and
fluency produces skills, and the reinforcement
of lexicon and grammar produces knowledge.
A year later, in the volume edited by Tomas
and Towel (1985), there is an interesting com-
pilation of proposals for the implementation of
interpreting in the foreign language classroom.
Thus, our methodological proposal for teach-
ing the Russian language is based on pedagog-
ical interpreting, which consists of working on
all the components associated with language
teaching (lexis, syntax, pragmatics, spelling,
pronunciation, etc.) simultaneously with spe-
cific interpreting exercises (sight translation,
consecutive interpreting, summary interpret-
ing, etc.). We work with specially selected
texts, the length of which varies according to
the language level of the students and the lin-
guistic objective to be achieved.

If we analyse the favourable arguments
put forward by different studies on pedagogical
translation (Hurtado Albir, 1988; Zabalbeascoa,
1990; Garcia-Medall, 2001; Barcel6 Martinez,
2021) and apply them to pedagogical interpret-
ing, we can highlight the following reasons in
favour of its use as a means of developing lin-
guistic competence in the context of the training
of future translators and interpreters:

* It speeds up the process of foreign lan-
guage acquisition, mainly comprehension and
oral expression, since most of the activities are
carried out orally.

* It makes it possible to become aware
of the lexical, structural and pragmatic dif-
ferences and similarities between the source
language and the target language and, conse-
quently, to avoid possible interferences in the
interpreting process.

e It broadens the lexical and thematic
competence of the learner as interpreting takes
place in a wide variety of subject areas.

* It develops the ability to select and
synthesise key information from a discourse
due to the need to seek the overall meaning of
the message rather than word-for-word corre-
spondence.

« It familiarises the student with the in-
terpreting process and the strategies involved.

The difference between pedagogical inter-
preting exercises and professional interpreting
exercises lies in the fact that the aim of the latter
is to develop purely interpreting skills, while
the former seek to develop and consolidate lin-
guistic skills that serve as a support for sub-
sequent interpreting activity. As Porlan states,
the use of pedagogical interpreting exercises in
the classroom can serve different purposes:

reinforce oral language practice, listening
comprehension, the tangible apprehension
of the meaning of the message, the imme-
diate putting into practice of learned gram-
matical content and, at intermediate and
advanced levels of learning, it can facilitate
the sharing of different versions of the same
message in both directions (between L1 and
L2 and vice versa). (Porlan 2020: 56-57).

At the University of Granada we are work-
ing on the development of a B 2 level Russian
language teaching manual for Spanish speakers
aimed at future translators and interpreters. For
its elaboration we follow a language teaching
approach based on the practice of pedagogical
translation and interpreting in which the stu-
dent acquires linguistic knowledge, and at the
same time becomes aware of the strategies of
translation and interpreting.

4. Methodological proposal
for the development of the linguistic-
phraseological competence of translation
and interpreting students

In this article we focus our attention ex-
clusively on the exercises included in the afore-
mentioned manual which are aimed at devel-
oping the linguistic-phraseological component.
These are tasks that familiarise the student
with the different interpreting strategies, and
follow a process that includes prior preparation
(lexical, structural and interpretative), the per-
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formance of the pedagogical interpreting exer-
cises and a subsequent analysis of the learning
process, accompanied by proposals for im-
provement:

4.1. Lexical and structural preparation

Before carrying out specific pedagogical
interpretation exercises, the student must be-
come familiar with the vocabulary (commerce,
environment, health, food, education...); the
structures and speech elements associated with
the textual genre (discourse markers: comput-
ers, connectors, reformulators; argumentative
markers...) with which they are going to work,
both in Russian and in Spanish. To this end, ex-
ercises are carried out to develop the student’s
linguistic competence — including the lexical-
phraseological component — in the two working
languages. This first part of lexical and struc-
tural familiarisation is carried out following a
semantic and discursive categorisation so that
the student can establish lexical associations or
semantic networks that facilitate their assim-
ilation and generate automatisms when inter-
preting. According to Higueras (2004) “words
are stored in the lexicon not as in a dictionary,
but forming networks, with relationships of
different types, which are expanded over time,
thanks to exposure to input” (Higueras, 2004:
13). Therefore, following the criteria proposed in
studies on lexical teaching and learning (Baralo,
2007; Higueras, 2009), exercises to learn or acti-
vate the lexicon should include activities related
to the form of lexical units, their meaning (real
or figurative) and the most frequent syntagmatic
combinations, as well as the syntactic structures
in which they appear, the register and their in-
tentional value, and possible variations.

For example, for the interpretation of a dis-
course in the field of education, as it can be the
case of a speech related to the world of univer-
sity (inauguration of a course, graduation, etc.),
lexical and structural preparation consists of
providing a general vocabulary sheet associat-
ed with this subject area as well as vocabulary
which is specific to the discourse to be inter-
preted. Thus, first of all, vocabulary related to
university education is studied, such as lexical
units on the training and assessment process
such as EI'Q//selectividad/EVAU, npoxoonoii

bann/mota  de  corte,  BCTYNUTEIBHBIC
JK3aMeHbl//examenes de acceso, yueOHblil
naan//plan de estudios, konmponvras pabomal/
control, umozoewiti ox3amen//examen final,
yemubll 9Kk3amen//prueba oral, nucvmernmnwiil
akzamen//prueba escrita, ouniomuas pabomall
trabajo fin de grado, nomyuums ounnom//ob-
tener un diploma; or the type of subjects such
as mpeomem no ewibopy//asignatura optati-
va and ob6s3amenvhvlii  npeomem//asignatu-
ra obligatoria; the different phases of study:
bakananaspuam//grado, mazucmpamypall
master, doxmopanmypa//doctorado; the phys-
ical academic space such as xoughepeny-zan//
sala de conferencias, vumanvnwiii 3an//sala de
lectura or kabumem npenodasamens//despa-
cho del profesor; or the cycles of the education
system such as: nauanvuas wronalleducacion
primaria, cpeonss wxonal//educacion secund-
aria, ewvicuiee oobpaszosanue//educacion supe-
rior; other collocations and locutions such as:
evlyuums nausycms//aprender de memoria, and
(ko20) Ha Konuuke sizvika//tener en la punta de
la lengua, nomepsims mwicav//quedarse en blan-
co, and proverbial phrases such as na owubxrax
yuamcs//de los errores se aprende or yuumscs
Huxozoa He nozowno (lit. it is never too late to
learn), and sex orcusu — eex yuuce (lit. live a
century, study a century) whose English equiv-
alent is “Knowledge takes no place”.

The structure of a speech in general is
also analysed, as well as the discursive for-
mulas specific to it: forms of address such as
enybokoysadicaemvlii  pekmopl//excelentisimo/a
rector/a magnifico/a, enyboxoysasxcaemviii
oexan//ilustrisimo decano, oamol
u eocnooa//senoras y sefiores; speech ordering
elements such as cuauana//en primer lugar, o5
Hauana s Xouy ckasamoe, ymol/quiero comen-
zar diciendo que; oOanvuie//a continuacion
quiero decir, en segundo lugar; ¢ zakmouenue
xomenocw 6vl ckazamy o...//no quiero terminar
sin mencionar; set expressions of politeness
of thanks such as s xouy ckazame «cnacubo»
(s xouy nobnazoopums)//quiero dar las gracias,
agradezco profundamente or other routine for-
mulas such as oz mens 6oavwas wecmo//es
para mi un gran honor.

This is followed by exercises to fix this vo-
cabulary, such as:
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* Complete definitions with the lexical
units defined. Examples:

1. /lunnommnas paboma — 3TO NMHACHMEH-
HOE HayYHOE HCCIIEJ0BAHNE, TOATOTOBICHHOE
CTYICHTOM TSI 3aBEPIICHUS O0yICHUS B YHHU-
BEPCHTETE.

2. Tot, KTO mOCTyIaeT B BEHICIICE y4eO-
HOE 3aBe/ICHUE, — adumypueHm.

3. YenoBek, KOTOPHI OKAaHYMBAET YHHU-
BEPCHUTET, — BbINYCKHUK.

o Text reading exercises where the stu-
dent is got to fill in the blanks with one of the
proposed variants (declining or conjugating the
different verbs and nouns to adapt them to the
context). Example:

Bb100p HAy4HOT0 PYKOBOIUTEISA

CnoxHo Ji TiucaTh (a. ounaom, b. eedo-
MOcmb, ¢. paboma) camoMy? MHOTOE 3aBUCHUT
OT BBIOOpA HE TOJBKO TEMBI PabOoTHI, HO U (a.
npogeccop, b. npenooasamenv, ¢. HAYUHbLIL
PVK080OUMmens), TOITOMY OHH TIIATEIHEHO
MIPUCMATPUBAIOTCS K (. doyenm, b. npenooa-
eamens, c. npogheccop) B YHUBEPCUTETE.

[Mouemy Tak (a. myoicno; b. eadxcno; c.
06s3amenbHo) BBIOPATh Xopoliero (a. opye; b.
Ilpenooasamenv, c. pykoeooumeins)? OT 3TOTO
OyaeT 3aBHCETb, CKOJIBKO pa3 BBl Oylere OT-
MpaBIeHBI Ha (a. 3apabomok, b. nepepabom-
Ka, c. oopadomka). OMHY TIpENOAaBaTEeId MO-
TYT C IIEPBOrO pa3a MOAPOOHO OmHcaTh Bee (.
Hedouemvl u Hedopabomku, b. nedocmamu
u owubKu; c. 2nynocmil), 9TO0BI CTYACHT HE (a.
sviucpams, b. mepsame,; c. npourpats) Harpac-
HO BpeMs | (a. Huue2o He oeiams,; b. pabomamo
Kak ciedyem, c. pabomams no Cyuiecmay).

[MonpoGHee: https://zaochnik.ru/blog/
kak-napisat-diplomnuyu-rabotu-s-nulya-
trebovaniya-rekomendacii-oformlenie-
obrazec/

* Reading a text in Russian in which
some words have been removed so that the
learner, with the help of the linguistic and
extra-linguistic context, completes the missing
parts. This exercise is particularly useful when
applied to the completion of routine formulae,
collocations, locutions or other types of set
phrases such as sayings.

([lobpo mokanoBaTh) Ha
(UITONOTHH U Ky PHATUCTHKH!

(hakynbTeT

OaxkyapTeT (UIOIOTHH M KYPHAIHCTH-
KU — 3T0 (cospemennbiil) PaKyJIbTET, 00bEIH-
HAIONINH B cebe (kiaccuueckoe) M COBPEMEH-
HOe 00pa3oBaHUe. MBI palibl IPEIOKUATE BaM
MHOXECTBO (Hanpasienutl) TIOATOTOBKH Oaka-
nmaBpuata, (Macucmpamypul) i TOKTOPAHTYPBL.
MBI TOTOBHM CHELHATIHCTOB B 00JacTH (Huio-
JIOTHH: HAIIPABIICHHUS MOATOTOBKU — (DIIIONO-
rus npoduins 3apy0OexHas (uionorus, (npo-
¢hunv) IpUKIIaTHAS (PUITONOTHS, THHTBUCTHKA,
TIEPEBO]] U MIEPEBOOBEICHUE, Ky PHAIHCTHKA.
(Hanpasnenus nooeomoeku), KOTOPBIE €CTh
Ha HameM (¢axyrbmeme), TAIOT BOBMOXHOCTH
peann3oBaTh HAIIUM CTyIeHTaM ceOs B Ha-
MIPaBIICHUSIX MarUCTEPCKOH mporpamMmsl «Pyc-
CKHUH S3BIK U JINTEPATypa» B KOHTEKCTE HAIIH-
OHAJBHOW KYJBTYPHI, PYCCKUH SI3BIK B aCIICKTE
COBPEMEHHBIX HAYyYHBIX MAPaTuTM, (nucbmen-
MBIl U YCMHBLUL) TIEPEBOJ], UHOCTPAHHBIE S3bIKH
B TCOPCTHUCCKOM M MPHUKIATHOM AacCIeKTaX.
((166) J1oOpo moskanioBaTh Ha (GakyJbTeT (HH-
nonoruu u xkypHaimuctuku TI'Y — YouTube)

* Match words from two different col-
umns in order to form collocations or other
types of SPs:

Column A Column B
VueOHbIit TOJIBI
V MeHs Ha KOHYHKE JTMILIIOM
IIpenmeTt TJ1aH
[onmyunuts SI3BIKA
Beryunts 0 BEIOOpY
CryneHueckue Hau3yCTh

4.2. Pedagogical interpretation exercises

In this section, pedagogical interpret-
ing exercises aimed at developing linguistic-
phraseological competence and familiarising
the learner with different interpreting strategies
are included. The first step would be to describe
(or review) the interpreting strategies applied
to the exercise to be practised. There are differ-
ent studies that have dealt with the concept of
interpreting strategies from different perspec-
tives (Kohn & Kalina, 1996; Bartlomiejczyk,
2006, Gile, 2009; Ricardi, 2005; Kalina, 1994,
2000; Li, 2015). We understand strategies as
the actions performed by the interpreter during
the interpreting process in order to facilitate a
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proper understanding of the message and its
elaboration in the TL. Based on this concept
of strategy, in this paper we propose a classi-
fication of interpreting strategies as they are
applied to phraseological units:

tions with a specific communicative function,
such as the opening or closing formulas of a
speech (05 nauana//para empezar, 6 nepsyro
ouepeov/len primer lugar, u na smom 6cel/eso
es todo, cnacubo 3a énumanue//gracias por su

Interpretation strategies

Anticipation: prediction of SP before they are formulated in speech.

Information selection: distinguishing the core content of a sequence or discourse containing SP.

Reception
strategies

Segmentation of information: division of the message received into understandable parts.

mentary information.

Reconstruction of information with the help of context: deduction of the message with comple-

TL.

Coined or institutionalised reproduction: transmission of the message with a SP coined in the

Coined or institutionalised reproduction with an explanation: transmission of the message with
a coined SP and explanation of its meaning.

Production
strategies

Paraphrasing: reformulation of the content of the message with omission of the SP. In many cas-
es a synthesis or generalisation of the content of the original discourse is carried out.

Borrowing: word-for-word reformulation in the TL of the SP of the original language.

Creative reformulation or improvisation: reproduction of the meaning of the original message
through the creation of a structure that can be perceived as an existing SP.

Table prepared by the authors

As Kalina states “the strategies interpret-
ers use most frequently must become, to a cer-
tain degree, automatic so as to leave cognitive
capacity for complex operations that occur less
frequently” (Kalina, 2000: 22). These strate-
gies become particularly relevant when related
to Gile’s effort model, as they are intended to
help reduce the interpreter’s cognitive process-
ing load and optimise the energy and resources
available for effective interpreting. They are a
series of tools that allow the interpreter to an-
ticipate or predict the message to be conveyed
by the speaker with the help of contextual
knowledge or information, reduce the effort
invested in the generation of oral production
to save time in the analysis of the next unit of
information delivered by the speaker, expand
the information delivered by the speaker to im-
prove the possible understanding by the recip-
ients of the message, correct an utterance al-
ready delivered that is perceived as erroneous,
or apply strategies of creative reformulation or
omission in cases of difficult translation or null
correspondence.

For example, many routine formulas
are used in specific communicative situa-

atencion) so that the interpreter, through the
strategy of anticipation, can foresee the words
or discursive formulae that are going to be
uttered. On the other hand, the use of phra-
seological or paremiological presenters (kax
enacum noeogopxal//como dice el refran, xkak
eosopumcsi//como se suele decir) announcing
the use of a SP is frequent. In order to put the
anticipation strategy into practice, exercises
are carried out in which the teacher reads the
beginning of some sentences of a speech and
the learner has to guess how they continue.
Regarding the practice of the paraphrasing
and reformulation strategy, consecutive inter-
pretation exercises are carried out over short
speeches with carefully selected SPs: they
present a metaphorical or non-evident meaning
which requires reformulation or explanation
for their correct understanding by the listener.
In these cases the learner puts into practice a
tendency in the use of SPs in discourse, i.e. SPs
often establish semantic-discursive links with
other lexical and phraseological sequences in
the linguistic or extra-linguistic context, and
are followed or preceded by synonymous SPs,
glosses or paraphrases aimed at clarifying the
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meaning of the set phrase (Olza and Losada,
2011; Gwiazdowska, 2020). Also, many SPs
carry within themselves cultural elements
that convey the worldview of the community
of speakers who use them; thus, this type of
explanatory glosses establish connections be-
tween cultural and linguistic elements. For ex-
ample: In the following news item published in
the newspaper “gazeta.ru” the aphorism “/ opa
poouna mouuw” (lit. The mountain gave birth
to a mouse) is used, the Spanish equivalent of
which is “El parto de los montes” (The birth
of the mountains). In this case, the interpreter
may choose to use a paraphrase and explain the
meaning of the aphorism or include other syn-
onymous phraseological units such as “mucho
ruido y pocas nueces”.

“I'opa poouna mouus”: IlyTHH 0 H0KIaje
10 “pOoCCUCKOMY niemy”’

[Mpesunent CIHA Jlonansa Tpamm pac-
cKasajl, 4To poccuickuil nuaep Bmagumup
[lytur nymaet o goxiane cuennpokypopa Po-
O0epra Mromutepa nepenaet PUA “Hosoctu™.

“Mpb1 oOcyxaanu 310 (nokian Mrosie-
pa). OH cka3anm 4TO-TO BpoOje ‘“‘2opa poouna
Mmoiuv”. OH 3HAJ 3TO, IOTOMY YTO OH 3HAJI,
9TO HE OBIJIO HHKAKOT'O CrOBOPA, UTO OBI TaM
HH TOBOpUIN’, — cKa3an Tpamir.

B TO e Bpems Mpe3nICHT CKasal, YTo
He oOcyxnan ¢ IlyTwHBIM ‘‘HeBMemIaTenb-
ctBo Poccun” B BBIOOPEI B CIIIA B 2020 Tosy.
(“Topa pommma wmeriup’”: IlytuH 0 mokiame
o “poccuiickomy neny” — I'azera.Ru | HoBo-
ctu (gazeta.ru))

Summarised consecutive interpreting ex-
ercises consist on a synthesis of the contents
in Spanish of a speech originally generated in
Russian. With the aim in mind of developing
phraseological competence, this exercise is
combined with an activity which involves the
choosing of a phraseological unit by the learn-
er in order to convey the general idea/sense of
the discourse. Because of their iconic and ref-
erential character, SPs can act as tokens of the
condensed message elaborated in extenso, i.e.
the speaker often concludes his exposition or
highlights his arguments with the formulation
of an idiomatic expression or a parable. With
this exercise, the student not only becomes fa-

miliar with SPs but also puts into practice strat-
egies of information selection and a synthesis
of the main ideas.

The division of attention, mental agility
and the automation of SPs correspondences is
trained with the help of sight translation tasks,
i.e. the oral reformulation in Spanish of a text
originally written in Russian or vice versa. The
learner first performs a diagonal reading to ex-
tract the key information from the text and then
translates it. This exercise involves a process of
mental reworking which helps create a certain
distance from the original text and the achieve-
ment of a natural oral production in the TL.

4.3. Analysis of the learning process

This last part analyses the difficulties en-
countered in carrying out these exercises, the
strategies used and the extent to which they
have been useful. The aim is for the learner to
reflect on and monitor the needs they experi-
ence in order to improve their linguistic com-
petence. As Marta Arumi-Ribas points out:

The integration of metacognitive tools and
strategies in training is a pedagogical ap-
proach that allows a greater focus on the
process, and invites more autonomous and
learner-centred learning. At the same time,
it empowers students to take responsibili-
ty for their own learning. Students should
not only know the general objectives, but
also the specific competences and skills
that they must master at each moment (Ar-
umi-Ribas, 2009:158).

For example, the student can write a short
report to analyse the phraseological units or
the interpreting strategies used. They may also
answer a questionnaire which will serve to
reflect on the tasks performed, the difficulties
encountered during the execution of the peda-
gogical interpreting exercise and the needs for
improvement with regards the development of
a linguistic-phraseological and interpretative
competence. This questionnaire includes ques-
tions on problems related to the understanding
of the original discourse and the production
of the student’s discourse version in Spanish
(problems caused by lack of lexical, grammat-
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ical and subject knowledge, lack of concentra-
tion, lack of fluency, etc.); interpreting strate-
gies used to solve the problems (anticipation,
selection of information, segmentation of in-
formation, paraphrasing, synthesis, omission,
improvisation, etc.) and skills to be developed
to avoid the repetition of these problems in the
future.

5. Conclusions

The interpretation of set phrases is often
a difficult challenge due to the limited reaction
time available for the interpreter, so they must
have a good command and phrasing knowl-
edge of the source language and count on pre-
established automatisms with regards the use
of the target language in order to successfully
convey the message.

In this paper we use as our main base the
hypothesis that a thorough knowledge of the
working languages also implies knowing a
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