Journal of Siberian Federal University. Humanities & Social Sciences
2022 15(3): 406-416

DOI: 10.17516/1997-1370-0473
YIK 159.922.762:616.899

Krasnoyarsk State Pedagogical University
named after V. P. Astafiev
Krasnoyarsk, Russian Federation

Received 03.07.2019, received in revised form 12.08.2019, accepted 26.08.2019

Abstract. The article raises the insufficiently studied, yet the crucial problem of the need
for timely study and evaluation of emotional and personal tendencies and behavioural
patterns of emotional response of primary school pupils with impaired intellectual
development. The key problems related to the improvement of these pupils’ socialization
and social adaptation in the modern society cannot be solved without studying the
emotional regulation of their behaviour and correcting possible swerves. The studied
schoolchildren are characterized by significant lagging in the development of emotional
response, a narrow range of feelings, frequent incompliance of emotional reactions with
external influences as regards strength, intensity and details of these reactions, limited
interpretation of sensory material, which in aggregate lead to inadequate perception of
other people’s emotional reactions and not always adequate and differentiated expression
of'their own emotional responses in socially acceptable ways. All these tendencies provoke
difficulties for pupils’ with impaired intellectual development in their relationships
between themselves and with surrounding adults; create serious barriers for their training
and education; contribute to different deviations in behaviour; lead to travails of social
adaptation and socialization.

The article describes the organization of the carried out research, presents the main
components, technological parameters, stages of the study of emotional and personal
tendencies and behavioural repertoire of emotional responses of primary school pupils
with intellectual development disorders. The model used in the research consists of
consistently implemented diagnostic procedures aimed at studying and evaluating
dominating emotional reactions, expressive reactions; at regulating emotional responses;
as well as at studying and evaluating the cognitive-perceptual dimension of emotional
responses of primary school pupils with impaired intellectual development.

On the basis of the ongoing research, the authors identified specific features of emotional
and personal tendencies and behavioural patterns of emotional response of primary
school pupils with impaired intellectual development, which is not only possible, but
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also necessary to undergo psychological and pedagogical correction in order to improve
the processes of socialization and integration of these pupils in modern society.
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Statement of the problem and objectives
of the study

Analysis of the modern research results
has shown that socialization problems, which
students with impaired intellectual develop-
ment face, are determined not only by a con-
genital defect, but also, to a greater extent,
by their insufficient skills in regulating their
behaviour and activities in the social envi-
ronment. The lack of timely diagnostic and
psychocorrectional care gives rise to a series
of subsequent secondary disorders, including
the emotional and personal ones, difficulties
in social interaction with others, manifested
later in the unsuccessful school life and social
maladjustment of this category of schoolchil-
dren.

Emotional sphere performs essential
functions, connected with the reflection of
the world around, with adaptation to its con-
stantly changing conditions, the same goes for
schoolchildren with mental disabilities. Due to
abnormal intellectual regulation, the emotional
reactions of children with impaired intellectual
development do not always correspond to ex-
ternal influences in their strength, dynamics
and expression. Violations of the adequacy of
emotional reactions can be observed even at an
early age. By the time of schooling these viola-
tions are not only preserved, but also aggravat-
ed, acquiring the features of a pathology; they
incite difficulties in relationships with others,
create serious barriers for the education and
upbringing of this category of schoolchildren,
making their problems of socialization even
more serious.

Primary school pupils with intellectual
disabilities are characterized by a pronounced
lagging behind from other students in terms of
the development of emotions. They show un-
differentiated emotional state and instability of
emotional response, limited range of feelings,
the extreme expression of joy, grief, anger and
happiness. The emotional response of younger
students with impaired intellectual develop-
ment is followed by inertia, manifested in the
difficulties of changing one emotional reaction
to another, or, in contrast, lability. The expres-
sion of even basic emotions, like emotional re-
sponse, emotional fireworks or outburst (affect)
is often accompanied by poor concreteness of
emotional response (complete or partial lack of
understanding of the causes of emotional expe-
rience); limited ability of these schoolchildren
to express emotional reactions in socially ac-
ceptable ways.

In most cases, the specific features of
emotional and personal tendencies and the
behavioural repertoire of emotional responses
lead to an acute negative reaction of surround-
ing people and the dominance of punishments
in the methods of upbringing these children.
Very often such a child is in conflict with
the generally accepted norms of behaviour
and the requirements of adults, destroying
the already unstable system of their own re-
lations with the surrounding social reality.
The occurring hardships cause an increase
in emotional tension, anxiety, negativism and
hostility; the development of misunderstand-
ing and proneness to conflict, which further
exacerbates and intensifies deviations in the
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emotional-personal and behavioural sphere,
and, in particular, induces the aggressive be-
haviour of such students.

Analysis of the modern literature has
proved scarce theoretical coverage of this prob-
lem in special psychology journals. The phe-
nomenon of emotional response of students
with impaired intellectual development has not
been studied thoroughly, which is confirmed
by the lack of comprehensive scientific, theo-
retical and empirical research on the identified
problem. In the literature studied there is only
generalized information about the specific fea-
tures of the emotional behaviour regulation of
this category of schoolchildren (Lebedinsky,
2003; Lubovsky, 2009; Petrova, Beliakova,
2002; Rubinstein, 1986, etc.). Much less works
are devoted to the problem of the empirical
study of individual emotional reactions of stu-
dents with impaired intellectual development,
their theoretical understanding in the context
of the analysis of the internal mental regulation
and control over their behaviour and activities
(see, for example: Agavelian, Agavelian, 1997,
Verkhoturova, 2012; Pleshakova, Nugaeva,
2011; Semenova, 2008; Shapovalova, 2005,
etc.).

There is not enough coverage of the ex-
pression, structure and mechanisms of emo-
tional response of students with impaired intel-
lectual development, changes and refinement
of their emotional responses from the stand-
point of age and gender differences, but, what
is more important, the issues of the develop-
ment of effective programs for comprehensive
diagnostic assessment of emotional response
management skills and the relevant correction,
which is highly necessary for the studied cate-
gory of schoolchildren.

The existing peculiarity of emotional and
personal tendencies and behavioural patterns
of emotional response of primary school pupils
with intellectual disabilities leads to additional
difficulties in their training and education, bar-
riers to communicative interaction, difficulties
in social adaptation. This, coupled with incom-
plete development of psychological approach-
es to timely diagnostic and correctional work
on the formation of skills of these children to
manage their emotional response, determined

the relevance of the problem we raised and
prompted us to start the present study.

Methodology (materials and methods)

Based on the previously developed by us
concept of managing emotional responses in
primary school pupils with impaired intellec-
tual development, we created, theoretically
substantiated and introduced into school edu-
cation a technological model for studying and
evaluating emotional and personal tendencies
and behavioural patterns of emotional response
of the studied schoolchildren.

The experimental study was conducted in
educational institutions for students and pupils
with disabilities. The study involved teachers
and psychologists of these educational institu-
tions, as well as students with mild intellectual
disabilities. The experimental groups includ-
ed only children with a clinical diagnosis F70
“Mild mental retardation”. The experiment en-
compassed several groups within the primary
school age (8-9, 10—11 years old).

In organizing the study, we took as point
of departure the understanding of the emo-
tional response as a complex multidimension-
al and multicomponent structural-hierarchical
phenomenon, an objective study and monitor-
ing of whose development requires a concep-
tual theoretical and methodological work on a
comprehensive assessment system, involving
defining technological parameters, criteria
and indicators of all components of this sys-
tem structure.

For the study and evaluation of emotional
and personal tendencies, as well as behavioural
patterns of emotional response of primary
school pupils with intellectual disability, we
singled out the following main components:

The impressive component, which is the
obligatory aspect of the emotional response re-
search model, which means the assessment of
understanding and differentiation of emotional
reactions; understanding their causation, con-
nection of emotional reaction with the concrete
subject;

The expressive component, which is the
obligatory aspect of the emotional response re-
search model, which implicates the assessment
of mimic expressiveness; enrichment of emo-
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tional reactions with optimal means for exter-
nal expression of these reactions.

The next level of the research model is a
set of particular facets (aspects) of emotional
response, revealing specific details of emotion-
al and personal tendencies and behavioural pat-
terns of emotional response of primary school
pupils with intellectual development disorders.
This level comprises:

The communicative component, which is
the ability to receive and transmit emotional
information using the means to express emo-
tional response in public;

The interactive component, which is the
ability to respond emotionally; empathize and
sympathize; interact effectively;

The perceptual component, which consists
of the ability to perceive and reproduce emo-
tional information integrally, structurally and
objectively on the basis of means to express
emotional response in public;

The cognitive component, which is the
ability to understand the substantive emotional
reactions based on the skill to distinguish and
differentiate these reactions, to use the means
of emotional response;

The regulatory component, which is the
ability to plan and control the different emo-
tional response models using the means to ex-
press them in public.

In the process of this study realization, we
defined and described the substantive content
of the technological parameters of studying
and evaluating emotional and personal tenden-
cies and behavioural repertoire of emotional
response of primary school pupils with im-
paired intellectual development. Among these
parameters we pinpointed the following: the
duration of the emotional response, which is a
qualitative and / or quantitative characteristic,
expressing the length of the emotional response
over time; the concreteness of the emotional
response, which is a qualitative and/or quan-
titative characteristic that conveys a degree of
understanding and comprehension of the emo-
tional reactions (states) experienced and their
causes; the intensity of emotional response,
which is a qualitative and / or quantitative char-
acteristic, denominating the degree of strength,
tension, intensity of emotional response.

In order to do the research on the study
and assessment of emotional and personal ten-
dencies and behavioural patterns of emotional
responses of primary school pupils with im-
paired intellectual development, we selected
various emotional responses differing in their
modality: “joy”, “fear”, “anger”, “anxiety”,
“offense” and “aggression”.

The experimental study included several
diagnostic stages.

1. Studying and evaluating the emotional
reactions that dominate in students’ behaviour.
Experimental research suggested studying the
emotional reactions prevailing in the behaviour
of pupils with impaired intellectual develop-
ment and an assessment of their emotional and
personal tendencies of emotional response. The
results obtained testified not only to the domi-
nant emotional reactions, but also indicated the
level of their compliance with and adequacy to
the emotional stimuli.

2. The study and evaluation of meaning-
ful expressiveness and regulation of emotion-
al response. Our experimental research was
aimed at exploring the meaningful expres-
siveness of emotional reactions of students
with impaired intellectual development and
assessing their condition by the following pa-
rameters: concreteness, objectivity, duration,
and then the extent to which they comply with
the standards and rules of behaviour adopted
in society.

3. The study and evaluation of the
cognitive-perceptual aspects of the emotional
response. The target of this diagnostic proce-
dure incorporated the study and assessment of
the skills of students with impaired intellec-
tual development to perceive and reproduce
emotional information objectively; to distin-
guish emotional reactions using the analysis
and selection of essential traits and constit-
uent elements of meaningful expression; to
correlate emotional reactions with the sub-
stantive content; to name their sign attribution
(modality).

Results and discussion

At the first stage of the study we collected
information about the interviewees, which im-
plied work in two directions: 1) an analysis of
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psychological, medical and pedagogical docu-
mentation and 2) a survey of participants in the
experiment. Special questionnaires were devel-
oped for students with intellectual disabilities
and teachers working in these educational in-
stitutions.

In respect to a survey of primary school
pupils with intellectual disability, it was
found that most of the respondents in the
boys groups and girls groups aged 89 and
10-11 years have difficulty in determining
their emotional state; they do not know the
names of many emotional reactions and their
causes. In both age groups of test pupils, we
pointed out a general trend in analyzing the
causes of emotional reactions. The over-
whelming majority of primary school pupils
replace the definition of the causes of emo-
tional experience by listing the child’s ac-
tions at the time of the emotional reactions
experienced. The respondents gave the fol-
lowing answers “I play”, “I trundle the car”,
“I watch cartoons”, “I walk” to the questions
“Do you ever feel happy?”, “Do you ever feel
sad?” and alike. The vocabulary of pupils of
both age and gender groups does not have
names of many emotional reactions. Emo-

tional reaction “joy” is substituted by “hap-
py”, “good”; “fear” is changed for a simpler
one reaction “scared”, “I am afraid”.

Analysis of the results of the survey of
teachers showed that all the participants of both
age and gender groups rarely realize their emo-
tional reactions and practically do not correlate
them with the context of the situation. There
are low indicators of the adequacy of emotional
reactions to external influences as regards the
content, intensity and duration of these reac-
tions. All interviewees experienced difficulties
in controlling emotional reactions both during
classes and in normal situations of communica-
tion with peers.

The information obtained was supplement-
ed by the results of observations and analysis
of initial conversations with primary school
pupils with intellectual development disorders
and their teachers. According to the results of
this stage of the study, it was concluded that the
indicators prevailing for all interviewees were
deviations in behaviour, which was expressed
in disturbed interaction with adults and peers,
in the apparent aggressive tendencies, impul-
siveness, proneness to conflict and irascibility
(Table 1)

Table 1. Results of the analysis of psychological and pedagogical documentation of pri-
mary school pupils with impaired intellectual development. Comparative data

Age groups
Boys Girls
Parameters
8-9 10-11 8-9 10-11
abs.* % abs. % abs. % abs. %
Behaviour deviations 26 74.3 28 77.8 24 66.7 26 70.3
Il))é:?.slrbed communication with adults and 27 77 29 R0.6 25 695 25 676
Proneness to conflict 23 65.8 26 72.3 18 50.0 22 59.5
Aggressive tendencies 25 71.5 27 75.0 22 61.2 25 67.6
Affective manifestations 24 68.6 25 69.5 24 66.7 24 64.9
Impulsive behaviour 6 74.3 26 72.3 24 66.7 24 64.9
Negativism 20 57.2 21 58.4 15 41.7 15 40.6
Vengefulness 13 37.2 15 41.7 12 334 13 35.2
Intolerance to the opinions of others 21 60.0 21 58.4 18 50.0 18 48.7
Irascibility 22 62.9 26 72.3 20 55.6 24 64.9
Assertive behaviour 12 343 17 47.3 12 334 15 40.6

abs. - absolute number.
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Table 2. Indicators of emotional manifestations of primary school pupils with im-
paired intellectual development, according to the HTP method (%)

Age groups
Symptom complexes Girls Boys
8-9 years 1011 years 8-9 years 1011 years
(n=36) (n=37) (n=35) (n=36)

Insecurity 41.7 40.6 343 334
Anxiousness 47.3 514 429 44.5
Agressiveness 63.9 70.3 71.5 77.8
Asociality 417 40.6 28.6 30.6
Hostility 58.4 70.3 68.6 77.8
Proneness to conflict 50.0 67.6 65.8 80.6
(frustration)

Difficulties in communication 63.9 75.7 80.0 83.4

In addition, the analysis of the data got al-
lowed us to mark a tendency of increased se-
verity of the considered parameters when the
children grow up, which indicates the need for
timely diagnosis and taking measures to cor-
rect the spotted weak points.

The use of the projective drawing tech-
nique “House — Tree — Person” (hereinaf-
ter referred to as HTP) by R.C. Burns and
S. H. Kaufman (modified by R. F. Beliauskaite)
made it possible to obtain information about
the dominant emotional reactions of primary
school pupils with impaired intellectual devel-
opment, their aggressiveness, hostility, anx-
iousness, proneness to conflict and other traits
(Table 2).

As follows from the data in the table, all
pupils, who participated in the study, demon-
strated that out of the seven symptom complex-
es the most frequent and pronounced are the
following: aggressiveness, hostility, anxious-
ness, proneness to conflict and difficulties in
communication.

At the second stage of the study, we inves-
tigated and evaluated meaningful expressive-
ness and regulation of the emotional response
of these very primary school pupils with im-
paired intellectual development.

Within the framework of this stage we
used the standardized “Method of monitoring
the emotional expression of a child” intro-
duced by J. Schwanzara. The evaluation scale

included: a list of emotional reactions, modi-
fied according to the aims of our study, besides,
the parameters “concreteness” and “duration”
were added to the parameter “intensity”. All
emotional reactions were differentiated in
agreement with the selected by us criteria and
are presented in individual “Profiles of emo-
tional response”.

As a result of the study, it was found that
all participants of both age and gender groups
showed extremely high indicators of intensity
of aggressiveness, violence, cheerfulness and
anger. Apart from that, there were identified
age and gender differences in the intensity of
emotional expression. It was discovered that
the level of intensity of violence, aggressive-
ness, cheerfulness and anger in the group of
boys aged 10—11 years has a striking tendency
to increase with age. Indicators of aggressive-
ness and cheerfulness turned out to be higher
by 10.2 %, violence — by 10.5 %, anger — by
10.4 % than in the group of boys aged 8—9 years.
Somewhat different situation was observed in
the group of girls aged 10—11 years, where the
intensity of violence was lower by 3.0 %, an-
ger — by 0.9 %, cheerfulness — by 3.7 % than in
the group of girls aged 89 years. The lowest
intensity indicator of empathy in was recorded
in all the groups.

The minimum concrete correlation of
emotional reactions of all participants refers to
the emotional manifestations of susceptibility
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to offense, violence, aggressiveness, anxious-
ness and empathy. Primary schoolchildren with
intellectual disabilities have difficulty under-
standing and controlling their emotional reac-
tions; they do not correlate external influenc-
es with their emotional reactions. The highest
indicators of awareness of emotional reactions
among boys and girls of all age groups were
noted in relation to fear, joy and anger.

Analysis of the results of the emotional
reactions study (with the main parameter be-
ing duration) proved that all the participants
had extremely excessive indicators in the ex-
pression of aggressiveness, anger and joy. The
lowest level of duration in all gender groups
concerned expression of empathy and anx-
iousness. Furthermore, there were identified
age and gender differences as regards the du-
ration indicator of the emotional responses
“aggressiveness” and “anger”. In the groups
of boys aged 8—9 and 10—11 years, the expres-
sion of these emotional reactions lasted longer
than those reactions in the groups of girls of
the same age.

The third stage of the study was focused
on studying and assessing the cognitive-
perceptual implications of the emotional re-
sponse in primary school pupils with impaired
intellectual development. To complete this
stage of the study, we used the technique “Ex-
amiming the understanding of emotional reac-
tions depicted in the picture” by G.A. Urun-
taeva, Yu.A. Afon’kina. We adapted the
procedures of the methodology, simplified the
instruction, selected the material with a picto-
rial display of emotional reactions and series
of pictures illustrating certain situations, added
one methodological stage was and reduced the
number of tasks. Upon completion of the adap-
tation, we conducted a pilot experiment, which
showed sufficient validity of this methodology.
The experimental work was carried out in two
directions: 1) the study of emotional reactions
and assessment of their understanding, and
2) their subsequent verbalization.

In each direction, the interviewees were
offered two series of tasks. In the first series,
we determined the current level of children’s
development; in the second series we evalu-
ated their potential opportunities. To study

their emotional reactions, evaluate their un-
derstanding and name them, students were
offered sheets with graphic image on the
slides. These images showed a sort of face ex-
pressing different basic emotional reactions.
In the second series of tasks the children
looked at pictures which showed different life
situations and had hidden clues. The display
of these pictures was accompanied by a con-
versation between the experimenter and the
child, which included finding out the signs
that the child relies on in determining the
emotional reaction and its further verbaliza-
tion. During the conversation, the researcher
determined how well the pupils understood
the meaning of the events depicted in the pic-
tures, and how adequately they correlated the
context of the situation with the character’s
emotional response.

A comparative analysis of the results of
the tasks done by both age and gender groups
during two stages of this methodology showed
that the participants were more successful in
completing tasks aimed at studying the un-
derstanding of emotional reactions and their
differentiation than the tasks aimed at verbal-
ization of these reactions. The second series of
tasks, namely working with pictures of differ-
ent life situations and leading questions from
the experimenter, improved the results of all
children.

The results of the tasks from the first stage
of the methodology showed that all boys and
girls aged 8—9 and 10—11 years experience the
greatest difficulties in understanding and dif-
ferentiating the emotional reactions of anger,
anxiousness and aggression. The most recog-
nizable for all the children were the emotional
reactions of joy and fear, whereas offence was
the least recognized.

Particular difficulties in understanding
and differentiating the emotional reactions
of anger, aggression and anxiousness were
observed in all groups of primary school pu-
pils with impaired intellectual development.
Groups of boys and girls aged 89 years
could not correctly indicate any of the above-
mentioned emotional reactions when doing
the tasks from the first and second series.
Though groups of boys and girls aged 10-11
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years showed somewhat higher results, they
experienced grave difficulties in the differen-
tiation of emotional reactions. The conversa-
tion with leading questions did not produce
the desired results

The second stage of this methodology re-
alization was directed at studying the under-
standing and verbalization of emotional reac-
tions of primary school pupils with impaired
intellectual development. Analyzing the results
of the second stage of the methodology, we
found that among all the emotional reactions
presented on slides, pupils aged 10—11 years and
less often pupils aged 8-9 years most frequent-
ly identified joy, fear and offense. The names of
other emotional reactions (“anger”, “anxiety”
and “aggression”) were unrecognised by all
the children while they did both series of tasks.
Along with this, it was revealed that the main
reason for the difficulties in all the series of
tasks for all age and gender groups was the lack
of knowledge about the main essential signs of
the external expression of emotional reactions
and their names.

Conclusion

Having made a comparative analysis of
the results of the study in all age and gender
groups, we should admit that pupils with im-
paired intellectual development show higher
rates of understanding of such emotional reac-
tions as joy, fear and anger when they grow up,
yet, they still have difficulties in differentiation
and verbalization of these reactions. Difficul-
ties in understanding, differentiating and ver-
balizing the emotional reactions of offence,
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Kpacnospckuii 2ocyoapcmeennwiil nedazoeuueckuti
yuusepcumem um. B. I1. Acmagvesa
Poccuiickaa ®edepayus, Kpacnosapck

AHHoTaumsa. B crarbe mogHMMAaeTcss HELOCTAaTOYHO MCCIENOBaHHAas, HO aKTyajbHas
rnpobjemMa HEeoOXOIMMOCTH CBOEBPEMEHHOIO M3Y4YEHHS M OLIEHKH 3MOLMOHAJIBHO-
JIMYHOCTHBIX TeHICHIIMH 1 TIOBEAEHYECKOI0 pernepTyapa IMOLIMOHAILHOTO PearupoBaHus
yHaIMXCs MIIAJIILIEr0 HIKOJILHOTO BO3pacTa C HapyIllleHUeM HHTEIUIEKTYaIbHOIO Pa3BUTHS.
Pemenne kioueBbIX BONPOCOB, CBA3aHHBIX C YIIYULIEHHEM HPOLECCOB COLMAIN3ALMU
Y COLIMAJIbHOM aJalTalliy JaHHOTO KOHTMHI€HTA IKOJIbHUKOB B YCJIOBHUAX COBPEMEHHOTO
00IIIecTBa, HE MOXKET PACCMATPUBATHCS BHE KOHTEKCTA MPOOIIEMBI H3YUICHHSI 1 KOPPEKITHU
SMOLIMOHAJILHOM peryiasuuu ux noselaeHus. Mcciemyemoil KaTeropuu LIKOJIBHUKOB
CBOMCTBEHHBI CYLIECTBEHHOE OTCTaBaHUE B PA3BUTUHU HMOLMOHAIBHOTO PearupoBaHus,
y30CTh JlMana3oHa NepekKMBaHUM, 4acTO€ HECOOTBETCTBUE AMOLMOHAIBHBIX PEaKIHUH
BHELIHUM BO3/IECUCTBUAM I10 CHUJIE, HHTEHCHUBHOCTH U COAEPIKAHUIO, OrPaHUYEHHOCTb
HMHTEpIIpeTaluyl 4yBCTBEHHOIO MarepHajla, KOTOpble INPHUBOAAT K HENOJHOLEHHOMY
BOCIHPHUATUIO SMOLIMOHAJIBHBIX PEaKUUi APYrux JIIOfed M He BCeraa aJeKBaTHOMY
u aupdepeHINPOBAHHOMY BBIPAKCHUIO COOCTBCHHBIX OMOIMOHANBHBIX —PEaKITHA
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COLMANBHO TNpHEMIEMBIMH  cnocobamu. Bce 3T0  IpOBOIHPYET  CIIONKHOCTH
BO B3aMMOOTHOILIEHUAX YHALIUXCs ¢ HAPYLICHUEM MHTEIUIEKTYaIbHOTO Pa3BUTHS MEKIY
cO00H M ¢ OKpY>KArOIIMMH B3POCIBIMH, CO3MaET Cephe3HBIC OAphephl B HX OOYUCHHU
U BOCIUTAHUM, ONOCPEAYET BO3HUKHOBEHHE OTKIOHEHMH B MOBEACHUU PA3IMYHOIO
NopsiAKa, IPUBOIUT K TPYIHOCTSAM COLMAIBHOM afanTaluiy U COLUAIN3aLNH.

B craree omnmchiBaeTcs OpraHu3alus peaju3yeMoro HCCIEJOBaHUs, PACKPhIBAIOTCS
OCHOBHBIE KOMIIOHEHTHI, TEXHOJIOIMUECKUE TapaMeTpPhbl, 3Talbl U3y4EHUS SIMOLIMOHAIBHO-
JIMYHOCTHBIX TeHJICHIIMH U IOBEJEHYECKOT0 perepTyapa IMOLHMOHAIBHOIO pearupoBaHus
YYaLIMXCs MIIQJIIIETr0 LIKOJIBHOTO BO3PACTa C HapyLIEHUEM HHTEJUIEKTYaJIbHOTO Pa3BUTHSL.
Mopnenb ucciieoBaHUs PacKpbIBA€TCsl MOCPEICTBOM IOCIEA0BATEIbHO Pean3yeMbIX
MUAarHOCTHYCCKUX OJIOKOB, HANPABICHHBIX Ha HM3YYCHHE M OICHKY JIOMUHHPYIOMINX
B MOBEJEHUM yYalIUXCS SMOLMOHAJIBHBIX PEAKLHH, SKCIPECCUBHON BBIPA3UTEIbHOCTU
U peryasilud 3MOLMOHAIBHOIO pPEarupoBaHus, a TaKKe HA M3YYEHHUE U OLEHKY
KOTHUTHBHO-TIEPLIETITUBHOIO COAEPIKAHUS SMOLMOHAIBHOIO PearupoBaHUs y4alluxcs
MJIaJIIETO IIKOJIBHOIO BO3pacTa ¢ HapyILIeHHEM MHTEIIEKTYaIbHOTO Pa3BUTHUSL.

Ha ocHOBaHWMM peanm3yeMOro FWCCICHAOBAHUS  ONHCBHIBAIOTCS — CIICIH(HICCKHE
0COOCHHOCTH SMOIMOHATBHO-THYHOCTHBIX TCHICHIIMA W MOBEICHYECKOTO perepTyapa
SMOLIMOHAJBHOIO  PEAarMpoBaHMs  yYalMXCsl  MJIQJILIEr0  IIKOJBHOIO  BO3pacTta
C HapylIEHUEeM WHTEIJIEKTYaJIbHOTO PAa3BUTHSA, KOTOpPbIE HE TOJBKO BO3MOXKHO,
HO W HEOOXOIVMO CBOEBPEMECHHO ITOJBEPIaTh IICHXOIOTO-TICIATOTNIeCKOH KOPPEKIHU
C LIEJIbIO YITyYILIEHHS IPOLIECCOB COLMAIU3AMU U MHTErPALlU1 U3y4aeMOro KOHTHHI€HTa
IIKOJIbHUKOB B COBPEMEHHOM OOIIIECTBE.

KiloueBble ci10Ba: SMOLMOHAJIBHOE PEArMPOBAHUE, HSMOLMOHAJBHBIE PEAKIMH,
SMOIMOHAJILHO-TMYHOCTHBIE TEHJICHIINH, TOBEICHYECKUI pernepryap, KOMIIOHEHTHI
SMOLMOHAJIBHOTO PEarupoBaHMsl, Yydalluecs C HapyLIEHUEM HHTEIIEKTyalbHOTO
pa3BUTHSL.
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