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Introduction
Values are among the most studied basic 

constructs in psychology, philosophy and so-
cial sciences. The term value is polysemous. 
One definition of basic human values which 
has been very influential is that of F. Kluck-
hohn who defines a value as “a conception, ex-
plicit or implicit, distinctive of an individual or 
characteristic of a group, of the desirable which 
influences the selection from available modes, 
means and ends of action” (Kluckhohn, 1951: 
395). Values penetrate all areas of our life, hu-
man relations, politics, economics, religion, 
etc. Some are universally shared, and some are 
peculiar to the specific type of civilization or 
ethnos. Values can be personal or reflect spe-
cific social group or institute and most interest-
ingly might be institutionalized in accordance 
with prevailing ideology. 

This paper will focus on studying the phe-
nomenon of institutionalized values, influenced 
by theory of T. Parsons who was concerned 
with the way moral values from the cultural 
system become internal regulators of conduct 
and motivation (Parsons, 1964). Moreover, we 
take into account the view of R. D’Andrade, 
one of the founders of cognitive anthropology 
who defined institutionalized values as char-
acteristics of institutions that are collectively 
agreed upon value criteria that apply to role 
performance (D’Andrade, 2008: 122–123). 
Building on the experience of these research-
ers we define institutionalized values as a set of 
moral, ideological, religious, aesthetic attitudes 
and dominant cultural dimensions of particu-
lar community that responds the interests of an 
institutional authority, which attempts to repro-
duce them in the worldview of each member as 
a guideline of a social behaviour.

It is the USSR policy that is a particularly 
striking example of values’ institutionalization. 
During the Soviet period, patriotic spirit was 
supposed to be a main value and a core factor 
of national consolidation; therefore, designing 
the image of “Motherland” and fostering of 
patriotism received special attention. The most 
significant tools of legitimation and implemen-
tation of values were the school textbooks of 
history (Konkka, 2019: 50). Much has changed 
since then – nationally and internationally. The 

breakup of the USSR caused a shift in ideology 
and raised a question of what values should be 
produced and transmitted through the educa-
tional settings in the era of globalization. 

From September 1, 2012, the course of 
“Fundamentals of Religious Cultures and Sec-
ular Ethics” was introduced in all constituent 
entities of Russian Federation. It is aimed to 
introduce to younger generation basis of moral 
and ethics and form the ability to respect the 
religious traditions of multinational people of 
Russia, as well as to construct the dialogue 
with other cultural groups. 

Another country that faced extensive 
changes in the 20th century is Japan. A sharp 
turn from policy of fascism and militarism to-
wards democracy and globalism inspires us to 
study Japan’s experience in constructing new 
generations’ worldview.

The focus of our research is text corpus of 
the Moral Education Course that is considered 
as an integral part of educational setting in Ja-
pan. The course is designed by The Ministry of 
Education, Culture, Sports, Science and Tech-
nology (MEXT) and aimed at transferring, 
legitimizing and reproducing a certain set of 
institutionalized values in students’ worldview 
with a subsequent transformation into the cul-
tural scripts. Values highlighted in the Course 
are selected and interpreted in accordance with 
institutional authority. This process is carried 
out with a specific discursive practice which 
has its own genres, strategies and means. 

In the current paper we focus on the stra-
tegic aspect. Studying a discursive practice of 
legitimation in educational settings on the ex-
ample of Japan we aim at describing the proce-
dure of linguistics transfer of institutionalized 
values through various discourses and expos-
ing universal communicative tools.

Theoretical framework
Education institution is one of social in-

stitutions along with political, economic and 
religious ones that form society. As A. Penny-
cook mentions, an optimistic liberal view of 
education is that it provides opportunity for all, 
yet it does not take a very sophisticated critical 
analysis to suggest that this is far from what 
actually happens (Pennycook, 2000: 93). Over 
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the last years, increasing number of critical 
studies, especially in educational settings, has 
revealed that much of education can never be 
free of values and ideology (Toh, 2013: 1466). 
It is said that not only traditional values are ex-
pressed, but also the latest societal and global 
trends, including globalization, international-
ization, marketization, neoliberalism and com-
moditization (Kubota, McKay, 2009).

Social control and authority reproduction 
are maintained in educational settings. T.A. van 
Dijk argues that one important condition for the 
exercise of social control through discourse is 
the discourse control and discourse production 
itself (Dijk, 2008: 31). Powerful groups tend 
to use different agents whom the recipients of 
discourse perceive as authorities. In relation 
to educational settings those are teachers who 
play the mediating role in discourse acting in 
accordance with the recommendations of the 
institutional authorities.

Written discourse is, for the most part, 
explicitly programmed or planed, and there-
fore, better controlled (Dijk, 2008: 54). It is 
expressed most forcefully in educational set-
tings, whereas school, college or university 
lessons are unthinkable without textbooks or 
other written materials. Therefore, discourse 
analysts concentrate not only on teachers’ con-
versation strategies and positioning in the dia-
logues inside the classroom (Matre, Solheim, 
2016), but on curriculums and approaches to 
curriculum design in public schools (Apple 
& Christian-Smith, 1991; Pennycook, 2000; 
Kubota, McKay, 2009; Toh, 2013). 

In this sense the institutional authorities 
need special means to control authority repro-
duction and value transfer in discourse. One of 
them is called legitimation.

The belief that a rule, institution, or leader 
has the right to govern is commonly defined in 
political science and sociology as “legitimacy” 
(Encyclopedia Princetoniensis). The act of pro-
viding legitimacy is commonly called legiti-
mation. 

Since the second half of the 20th century 
this phenomenon has been extensively studied 
within several research areas and the number 
of relevant studies has grown rapidly and in a 
variety of directions. Some scholars examine 

legitimacy not only from the perspective of 
sociology, but from the legal sciences defining 
it as “legalization” (in studies of M. Dogan, 
A. Vidic). The phenomenon of legitimation is 
also reflected in studies of economics, busi-
ness and management (in studies of S. Bork, 
D. L. Deephouse, M. Huber, T. Saretzki, 
J. P. L. Schoormans, C. Sica, M. Suchman, 
H. Walker, M. Zelditch). The increasing impact 
of the Internet and Media on modern society 
also draws scholars’ attention to legitimation 
process in the online space (in studies of L. Gar-
cia, E. Josserand, C. E. Howell, M. Kneuer, 
A. Laifi, J. A. Lischka, M. Matthews, F. Silva).

A relatively large group of researchers 
identify the sociopolitical context of legit-
imacy as priority for analysis (in studies of 
P. Berger, P. Bourdieu, T. J. Dowd, C. Johnson, 
T. Luckmann, C. L. Ridgeway, A. V. Skiper-
skih, M. Suchman, K. Thyen, M. Weber). 

In subsequent years, the term “legitima-
tion” has incorporated in linguistic studies 
(Vaara, Tienari, Laurila, 2006; Vaara, Monin, 
2010; Joutsenvirta, Vaara, 2015; Dijk, 2008; 
Leeuwen, 1995, 2008; Fairclough, 2013; Kolm-
ogorova, 2018). Following the principles of so-
ciological theory, critical discursive analysts 
emphasize the multifaceted nature of legiti-
macy and focus on discursive and ideological 
practices by which legitimation is carried out. 

Most reviewers credit Max Weber who 
defined legitimacy as a justified right to ex-
ist that any formal system of organization or 
“domination” needs (Weber, 1948). According 
to the approach of Peter L. Berger and Thomas 
Luckmann, legitimation is the third stage of the 
institutionalization process (Berger & Luck-
mann, 1991). The institutional world requires 
legitimation as a way by which it and its prac-
tices can be “explained” and justified (Berger 
& Luckmann, 1991: 72). A broad range of stud-
ies evidence a strong connection between legit-
imation and institutionalization (in studies of 
H. E. Aldrich, C. M. Fiol, T. Kostova, M. Such-
man, E. Vaara, S. Zaheer). However, it is a sub-
ject of debate among the analysts.

In a critical discursive perspective legit-
imation is related to ideology (Leeuwen, Wo-
dak, 1999), social structures and discursive 
events (Fairclough, 2005), power relations 
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(Dijk, Rojo, 1997) and textual practices and 
strategies through which legitimation is car-
ried out (Leeuwen, Wodak, 1999; Fairclough, 
2003; Leeuwen, 2008; Vaara, Tienari, Laurila, 
2006; Vaara, Monin, 2010; Joutsenvirta, Vaara, 
2015). From this perspective legitimation is 
considered to be a discursive process creating 
senses of legitimacy or illegitimacy in the texts 
and social contexts (Joutsenvirta, Vaara, 2015: 
744). This leads to the conclusion that legiti-
mation as a discursive practice can be seen as 
a means of implementation of social control 
as well. Since legitimation is one of the core 
constructs of social reality it takes place under 
different discourses. 

The number of studies focused on discur-
sive practices and legitimation through the ed-
ucational settings has dramatically increased 
in recent years. Thus, from a CDA perspective, 
the educational settings have a specific role in 
the process of legitimation because “students 
are obliged to be recipients of discourse: les-
sons, learning materials, instructions need to 
be attended to, interpreted and learned as in-
tended by institutional or organizational au-
thors” (Giroux, 1981).

Discourse analyst T. van Leeuwen study-
ing English discourse on the tradition of criti-
cal linguistics created a corpus of texts named 
“The first day of school”. It includes a wide 
range of the text types – books for very young 
children, brochures for parents, media reports, 
advertisements for school gear, teacher train-
ing texts, reminiscences in short stories and 
novels (Leeuwen, 2008: 6). Having analysed 
how legitimation is constructed in English dis-
course, T. van Leeuwen identified four major 
categories of legitimation strategies:

1. Authorization. A strategy that is being 
implemented by reference to the authority of 
tradition, custom, law, and/or persons whom 
institutional authority of some kind is vested 
in. 

2. Moral evaluation. A strategy that is be-
ing implemented by reference to value systems.

3. Rationalization. A legitimation by ref-
erence to the goals and uses of institutionalized 
social action and to the knowledge that society 
has constructed to endow it with cognitive va-
lidity. 

4. Mythopoesis. A strategy that is con-
veyed through narratives whose outcomes re-
ward legitimate actions and punish nonlegiti-
mate actions (van Leeuwen, 2008).

The validity of defined strategies can be 
proved by numerous discursive studies of legit-
imacy based on different social practices across 
countries (in studies of F. Coban Doskaya, 
T. Goessens, I. Ieţcu-Fairclough, A. V. Kolm-
ogorova, V. Jalali, B. Sadeghi). All of them are 
considered as reliable tools that make it possi-
ble to expose the dominant ways to legitimate 
values promoted by the authorities. 

Statement of the problem
Under the dynamism of global commu-

nications, the education policy in non-Euro-
pean countries is of the great interest due to 
the enormous role of traditions that even to-
day transform the younger generation values. 
In current research we refer to the educational 
settings of modern Japan. The present Basic 
Act on Education states that education should 
“cultivate morality and ethics” (Basic Act on 
Education). 

The focus of our study is the texts corpus 
of the Moral Education Course that represents 
Japanese modern educational system. First 
introduced in 1958 by the Ministry of Educa-
tion, Culture, Sports, Science and Technology 
(MEXT), the Course became an integral part 
of the curriculum of formal schools in 1962 and 
is still implemented in educational process to-
day (Takashi, 1990: 32). It consists of the set of 
textbooks called 私たちの道徳 /watashi-tachi 
no do:toku/ (“Our moral”) and the curricula for 
teachers of elementary and secondary schools. 
This corpus contains a variety of moral values 
which are selected by the Ministry of Educa-
tion and clearly categorized in the following 
way:

1. About the self. 
2. About relationships with other people.
3. About groups and society.
4. About relationships with nature and 

sublime (Bamkin, 2016: 7).
The complete list of values is to be found 

in the curricula for teachers on MEXT official 
website. Teachers are to plan their lessons ac-
cording to this system.
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Analysis of this texts’ corpus formed the 
basis of dynamic model of legitimizing institu-
tionalized values (see Fig. 1).

This model illustrates the way institu-
tionalized values are being transferred, legiti-
mized and reproduced in students’ worldview 
within the discourse of educational settings 
and transformed into the cultural scripts that 
differ depending on the society and culture. 
The Ministry of Education acting as an insti-
tutional authority produces institutionalized 
values and incorporates them in the text of 
curricula and textbooks which are designed in 
harmony with the existing ideology. A teach-
er, as a mediator, organizes educational pro-
cess drawing on the recommendations of the 
institutional authority. In the process of inter-
action a teacher and a school student become 
actors of legitimation practice in both oral and 
written discourses. Legitimation practice is 
constituted by strategies implemented with-
in genres that differ according to the type of 
discourse. As a result, the institutionalized 
values are reproduced in the cognitive expe-
rience of younger generation in the form of 

cultural scripts that determine the behaviour 
of an individual in other discourses.

In this paper we concentrate on the stra-
tegic aspect of the discursive practice, due to 
the fact it plays a major role in the process of 
implementation and language transfer of the 
institutionalized values. We describe the real-
ization of legitimation practice in educational 
settings of Japan on the example of the value 節
度 /setsudo/ (“modesty”). 

Methods
In order to uncover the specific features 

of legitimation practice in educational set-
tings we used the method of discourse analy-
sis and also the CDA (critical discourse anal-
ysis) – a type of discourse analytical research 
that primarily studies the way social power 
abuse, dominance, and inequality are enact-
ed, reproduced, and resisted by text and talk 
in the social and political context (Hamilton, 
Schiffrin, Tannen, 2001: 352). The etymo-
logical analysis and the elements of cultural 
linguistics method tend to reveal the roots of 
institutionalized value 節度 /setsudo/ (“mod-

Fig. 1. Dynamic model of legitimizing institutionalized values
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esty”). The volume of reviewed material is 
more than 1500 pages.

Results
The token 節度 /setsudo/ (“moderation”) 

consists of two hieroglyphics. 節 /setsu/ means 
“node, season, period, occasion” and 度 /do/ 
means “degrees, occurrence, time”.

This institutionalized value setsudo has 
a possible link to a Neo-Confucian tradition 
that became the official state ideology doc-
trine in the 17th century (the Edo period). The 
social aspects of Neo-Confucian are focused 
on the filial piety. This created a new social 
stratification in Japanese society that previ-
ously had not existed. This stratification di-
vided it into four main classes: the samurai, 
seen as the Japanese equivalent of the Chi-
nese scholar-bureaucrats, at the top of the 
social hierarchy, then the farmers, artisans, 
and merchants (Craig, 1998: 553). Setsudo is 
also rooted in the principle of enryo (“reserve; 
constraint; restraint; moderation”). Enryo is a 
Japanese culture-specific regulative tool that 
emphasizes self-restraint in one’s expression 
of opinion, maintenance of the harmony with-
in a group, neglect of the interests of the indi-
vidual (Blaker et al., 2002: 9). 

Japanese children learn from their ear-
liest days that human fulfillment comes from 
close association with others and not from 
selfishness. Children learn to early recognize 
that they are part of an interdependent society 
beginning in the family and later extending to 
larger groups such as neighbourhood, school, 
community, and workplace (Dolan, Worden, 
1992: 94). In this regard moderation is one 
of the most significant principles of Japanese 
communication.

Further we will consider the implementa-
tion of this institutionalized value through van 
Leeuwen’s legitimation strategies.

1. Authorization. The most frequent 
forms found in the textbooks are an appeal to 
personal and role model authority. 

In the case of personal authority, legiti-
mate authority is vested in people because of 
their status or role in a particular institution 
(Leeuwen, 2008: 106). Legitimacy is provided 
by quotes of both Japanese and foreign scien-

tists, philosophers, politicians, artists, writers 
and cultural figures whose status is undisputed 
in discourse. 

Personal authority legitimation typical-
ly takes the form of a “verbal process” clause 
in which the “projected clause” contains some 
form of obligation modality (Leeuwen, 2008: 
106). As in the following example 1 the quote 
of Quintus Horatius Flaccus, translated into 
Japanese, contains the obligative form of verb
守る /mamoru/ (“to save”, “to abide”, “to fol-
low”) – 守れ /mamore/:

(1) 何事にも節度を守れ。何事にも中央が
あり、その線が適切のしるしなのだから。

Follow the principals of moderation in ev-
erything. Everything has a midpoint, and that 
line is an appropriate way (c) Quintus Horatius 
Flaccus.

In the case of role model authority, people 
follow the example of role models or opinion 
leaders. The role models in textbooks are ordi-
nary school students who legitimate “right” be-
haviours and delegitimate “anomaly” through 
their statements. 

(2) お菓子を食べ過ぎしてしまったな。夕
ご飯が食べられないよ。

Well, I’ve been eaten too much sweets. I 
can’t eat dinner! 

In the example 2 the schoolgirl regrets for 
eating so many sweets that she cannot eat din-
ner with her family. Unlike the previous exam-
ple there is no explicit reference to moderation 
setsudo, but it is implicitly messaged by auxil-
iary verbs 過ぎる /sugiru/ added to the stem of 
a verb食べる /taberu/ (“to eat”) to express ex-
cessiveness and しまう /shimau/ to express an 
action that is done or happened unintentionally.

2. Moral evaluation strategy. Moral eval-
uation legitimation is based on values; in some 
cases, moral value is simply asserted by words 
such as “good” and “bad”, but in most cases 
moral evaluation is linked to specific discours-
es of moral value by means of evaluative adjec-
tives such as “normal”, “useful”, “healthy” and 
so on (Leeuwen, 2008: 109–110). In textbooks 
we revealed the following adjectives: 大切な /
taisetsuna/ (“important”; “necessary”), 必要な 
/hitsuyo:na/ (“necessary”; “needed”; “essen-
tial”), 大事な /daijina/ (“important”; “serious”; 
“crucial”).
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(3) 基本的な生活習慣をしっかりと身につ
けることは、生活をしていく上で、大切なこと
です。

It is important to implement fundamental 
lifestyle habits in your daily life.

To a great extent, Japanese usually do not 
operate the concepts of good or bad, preferring 
“important” or “required”. These categories are 
the integral part of the cultural model of Japa-
nese behaviour, the “shame culture”. The term 
which was originally applied by Ruth Benedict 
(Benedict, 1989) explains the fundamental con-
trast in the psychological makeup of Japanese 
and Americans. In contrast to guilt culture, in 
which a person knows if he or she is good or 
bad by feeling, in a shame culture good or bad 
behaviour depends on the community whether 
other people accept or exclude it.

3. Rationalization strategy. T. van Leeu-
wen distinguishes two main types of rationali-
ty. Instrumental rationality legitimizes practic-
es by reference to their goals, uses, and effects, 
while theoretical one legitimizes practices by 
reference to a natural order of things through 
definition, explanation and prediction (Leeuw-
en, 2008: 113). This is reflected in the discur-
sive genres such as “advice” and “instruction”. 

We will review rationalization strategy in 
Japanese educational settings by goal orienta-
tion, means orientation and definition forms.

In the case of goal orientation purposes 
are constructed on a formula “I do x in order 
to do (or be, or have) y” (Leeuwen, 2008: 114). 
In Japanese it is based on the grammatical con-
struction ために /in order to/ in subordinate 
clause that refers to the objective of an action 
and appends to verbs that includes volition. 
The main clause contains: 1) necessitative con-
struction ～なければならない /nakerebanara-
nai/ (“must”); 2) the infinitive constructions 
that illustrate modality.

(4) 自分の健康のため: 朝ごはんをしっ
かりと食べる。好き嫌いなく食べる。

For the health: to eat breakfast well, to eat 
without likes and dislikes.

In the case of means orientation, the pur-
pose is constructed on the formula “I achieve 
doing (or being, or having) y by x-ing,” which 
leaves the agency intact and uses circum-
stances of means with “by”, “by means of”, 

“through”, etc. (Leeuwen, 2008: 115). In Jap-
anese we identified a compound particles こと
で /koto de/ (“by doing this”), として /to shite/ 
(“in the role of”) and によって /ni yotte/ (“by 
means of; due to”) (Makino & Tsutsui, 1995).

(5) 節度をもって生活していくことで、気持
ちの良い毎日を過ごすことができる。

By being moderate, you can spend a pleas-
ant day.

In the example (5) the institutionalized 
value setsudo operates as a mean of achieving 
happiness and delight. 

The definition is the form, in which one 
activity is defined in terms of another moral-
ized activity. Both activities must be objecti-
vated and generalized, and the link between 
them must be either attributive (“is”, “con-
stitutes”, etc.) or significative (“means”, “sig-
nals”, “symbolizes”, etc.) (Leeuwen, 2008: 
116). In Japanese it is represented by topic 
marker は /wa/ (or とは /towa/), a grammat-
ical particle placed after whatever is to be 
marked as the topic. 

 (6) 節度とは、行動などがちょうど良い程
度のことです。

Moderation is a sense of proportion in 
your actions.

Such statements function as axioms re-
ferring forward to the more detailed activity 
to which they are hyponymically related. The 
statement from the example 6 also refers to ev-
eryday discourse and recalls the importance of 
the principle of moderation in lifestyle. 

4. Mythopoesis strategy
Legitimation can also be achieved via dis-

cursive genre of tale. The main forms are mor-
al tales and cautionary tales. In moral tales, 
protagonists are rewarded for engaging in legit-
imate social practices, in cautionary tales, on 
the other hand, protagonists engage in deviant 
activities that lead to unhappy endings (Leeu-
wen, 2008: 117–118). Textbooks “Our Mor-
al” include a lot of tales which children read, 
discuss with classmates and a teacher. Such 
didactic stories transmit the moral and values 
of traditional Japan, such as modesty, courage, 
hardworking, respectfulness, etc. They also 
answer the questions after the text and write 
mini-essays where they try to express their 
opinion about the story they have read. 
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We will review mythopoesis strategy on 
the example of cautionary tale “The Tale of the 
Fisherman and the Fish” that has been rendered 
as “Golden Fish”. It is noteworthy that the tale 
is placed in the category よく考えて節度ある生
活を (“Let’s live wisely and moderate”) and is 
fully in line with the following regulation in the 
teacher’s guidebook:

(7) 自分でできることは自分でやり，安全
に気を付け，よく考えて行動し，節度のある生
活をすること。

Do what you can do by yourself, be careful 
about safety, think carefully and live a modest 
life.

Throughout the whole story the old wom-
an acts against the social model of legitimation 
“to be moderate”. All of her whims are de-
scribed using evaluative adjectives: あたらしい 
/atarashii/ (“new”) – about a washtub; 綺麗な /
kireina/ (“beautiful”) – about new hut, 立派な 
/rippana/ (“admirable, elegant”) – about outfit 
and palace.

Finally, the old woman asked the fish to 
make her “The Lady of the Sea”, thus her be-
haviour leads to the well-known unfortunate 
consequences:

(8) おじいさんがおばあさんのところへ帰
ると、元のような粗末な小屋の前で、おばあさ
んがぼんやり座っていました。

He went back to his hut, the old woman 
was sitting outside and before her lay a broken 
washtub.

After reading the tale, children are in-
vited to reflect on the following question and 
discuss it with the classmates: Why did the 
fish “reply not a word, just slapped her tail 

on the water and dived deep into the blue 
sea”?

And it is important to remember the role 
of the teacher, who not only listen to the school 
student’s thoughts but also direct them to the 
right conclusion that is relevant to the institu-
tionalized value 節度 /setsudo/.

To summarize, in our research we studied 
one of the institutionalized values of the Moral 
Education Course – 節度 /setsudo/. This value 
dates back to Neo-Confucian tradition that was 
the official state ideology doctrine in the 17th 
century. In spite of the fact that setsudo refers 
to the group of traditional values, the analysis 
demonstrates that the mechanisms of legitimiz-
ing are arguably the same as the ones present-
ed in T. van Leeuwen’s research. It shows the 
impact of globalization and proves that all the 
legitimation strategies identified by T. van Lee-
wen could be considered as universal tools for 
maintaining control in discourse regardless of 
linguoculture. 

Conclusion
The institutionalized values differ sig-

nificantly between cultures, nations and social 
classes. However, the impact of economic, po-
litical and social globalization and internation-
alization leads to the fact that the interaction 
between social actors acquires the universal 
features and authorities use the same mecha-
nisms to control discourse. The results proved 
an opportunity to study how values are being 
transferred, legitimized, reproduced and trans-
formed into the cultural scripts in Russian dis-
course as well. 
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Дискурсивные стратегии легитимации  
институционализированных ценностей  
в педагогическом дискурсе: опыт Японии

А. В. Колмогорова, А. В. Козачина
Сибирский федеральный университет 
Российская Федерация, Красноярск

Аннотация. Настоящая статья посвящена изучению стратегического аспекта ле-
гитимации лингвистического трансфера институционализированных ценностей 
в педагогическом дискурсе. В фокусе исследования находится корпус текстов кур-
са «Моральное воспитание», основу которого составляют тексты учебника «Наша 
мораль» и комментариев к рабочим программам для учителей японских школ 
младшей и средней ступени. Основой анализа стали предложенные известным 
дискурс-  аналитиком Т. ван Леувеном четыре дискурсивные стратегии легитима-
ции: стратегия апелляции к авторитету, стратегия моральной оценки, стратегия 
рационализации, мифопоэтическая стратегия. Полученные результаты доказывают 
универсальность предложенной модели вне зависимости от лингвокультуры и пре-
доставляют лингвистический инструментарий для изучения аналогичных процес-
сов в современном педагогическом дискурсе России.

Ключевые слова: педагогический дискурс, легитимация, стратегии легитимации, 
институционализированные ценности, Япония, образование в Японии, японские 
образовательные программы.
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